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Resumen 
El presente documento pretende mostrar cómo a través del uso de videos de canciones en un grupo de 
inglés Pre-intermedio del programa de Enseñanza de la lengua inglesa de una universidad colombiana, 
puede mejorar el desarrollo de la habilidad de escucha en este grupo de estudiantes.  
Para mostrar hasta qué punto la habilidad de escucha de los estudiantes de inglés como lengua extranjera 
puede ser desarrollada si los videos de canciones son aplicados, se utilizaron cuatro videos de canciones y 
cuatro  actividades diseñadas por el investigador con base a este material  a un grupo de cinco estudiantes 
de inglés como lengua extranjera (dos hombres y tres mujeres) para dar respuesta a las preguntas que 
condujeron a esta investigación cualitativa; para ello, los cinco participantes de este estudio fueron 
expuestos a cuatro sesiones de video de aproximadamente 30 minutos cada una, para mostrar el desarrollo 
de su habilidad de escucha  con el uso de los videos de canciones en su ambiente de aprendizaje del 
inglés.  
A partir de observaciones, grabaciones, implementación de actividades y desarrollo de cuestionarios, se 
logró determinar que el nivel de comprensión del material auditivo varía de un estudiante a otro aun 
perteneciendo al mismo grupo de aprendizaje, debido a que cada estudiante hace uso de diferentes 
estrategias de aprendizaje tales como  la exploración, el análisis y  la predicción para poder comprender  
las letras de las canciones. Además, teniendo en cuenta los resultados de las entrevistas realizadas a los 
cinco participantes  de este estudio, se identificaron varios elementos de análisis, los cuales fueron: la 
relación entre las imágenes contenidas en el video y las letras de las canciones ayuda a una mejor 
comprensión del material auditivo, ya que los estudiantes pueden hacer conexiones entre lo que ven y lo 
que escuchan. También se encontró que la mediación del profesor en la presentación de nuevo 
vocabulario, la selección de videos y el diseño del material es un factor clave para que el video sea una 
herramienta de aprendizaje efectiva. Igualmente se evidenció que aspectos tales como la pronunciación, el 
acento, el vocabulario y/o  expresiones y nivel de conocimiento del idioma son factores decisivos a la 
hora de implementar videos en el ambiente de clase; de lo contrario éstos pierden efectividad. El análisis 
de las entrevistas, lo mismo que los cuestionarios desarrollados por los participantes en cada sesión de 
video, mostró que la acústica del lugar en el cual se llevan a cabo las actividades con el video puede hacer 
perder la efectividad de los videos aun cuando éstos hayan sido previamente seleccionados.  
Por lo tanto, el presente documento tiene el propósito de proveer información importante para los 
profesores de inglés como lengua extranjera a cerca de cómo diseñar actividades de clase basadas en la 
implementación de los videos de canciones para desarrollar la habilidad de escucha de sus estudiantes. 
Por último, se incluyen en este estudio algunas implicaciones instruccionales e investigativas. 
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Abstract 
The present paper seeks to explore how using songs videos in a classroom of a Pre- Intermediate English 
course in a TEFL program of a Colombian university can enhance the development of the listening skills 
in this group of learners.  
In order to show to what extent the students’ listening skill could be developed when music videos are 
applied to the classroom instruction, four music videos and four activities designed by the researcher 
based on the video material were conducted in a group of  five Spanish speaking learners (two men and 
three women) to come up with the answers to the research questions that led to this qualitative study; in 
order to do this, the five participants of this study were exposed to four video sessions of approximately 
30 minutes each, in order to show their listening development with the use of  music videos in their 
English learning environment. 
Using observations, audio and video recordings, implementation of activities based on the music videos, 
and questionnaires, it was determined that the level of comprehension of the listening material varies from 
one student to the other even if they belong to the same learning group, due to the fact that each learner 
uses different learning strategies such as skimming, scanning, and prediction in order to understand the 
song lyrics. Besides, taking into consideration the results of the interviews made to the participants of this 
study, various elements of analysis were identified: The relationship between the video images and the 
song lyrics contributes to a better understanding of the listening material, since the students are able to 
make connections between what they watch and what they listen to. Furthermore, it was also found that 
the teacher’s mediation in the presentation of new vocabulary, the selection of the videos, and the material 
designed is a key factor in order for the video to be an effective learning tool. It was also evidenced that 
aspects such as the singer’s pronunciation, the accent, the vocabulary and/or the body expressions, and the 
language proficiency level are very important factors while implementing the music videos in the 
classroom environment; otherwise, the videos lose effectiveness. The analysis of the interviews as well as 
the questionnaires developed by the participants in each video session showed that the acoustics of the 
place in which the video activities took place may lead to a lack of effectiveness of the of the music 
videos even if they are previously well selected.  
Thus, the present study is attempted to provide relevant information for EFL teachers about how to design 
tasks based on music videos for the development of EFL learners’ listening skills. 
Finally, this study includes some research and instructional implications relevant for further study. 
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Introduction 
In the teaching or learning process of any foreign language, listening seems to be the 
hardest skill to be developed because the input received by learners from the media can be 
distorted depending on factors such as sounds, accents, pronunciation, stress and intonation. In 
this sense, it is important for teachers to take these factors in mind so that learners are able to 
convey meaning from the listening material in the target language. Richards (2001) states the 
importance of providing comprehensible input dealing with listening tasks for learners to 
develop language competences and abilities.  
Hence, the teaching of this skill might be accompanied by comprehensible input, which 
allows learners of the target language to connect what they see with their background knowledge 
for them to succeed in their process of language learning. 
Consequently, as argued by Ur (1984), if the listener is able to infer a small part of what 
he hear, it will be more likely that the learner  may  identify and understand the whole message 
well. 
Listening is a natural process that progressed only as the learner becomes more proficient 
in the use of the target language. However, listening is intricate in the overall learning process of 
a foreign language, as illustrated by Krashen (1994) when he says that listening is considered 
today a complex activity and a key factor in the language acquisition process.  
Visual support is a good complement to listening material because it allows learners to 
predict language from the context. This is fundamental not only to get familiar with the topic 
being presented but also to successfully carry out conversations in the foreign language. 
In addition, audiovisual material such as music videos is widely used in teaching listening 
skill in foreign language classrooms, since it not only challenges the learner to deduce 
information relying on their own experience but it is also entertaining. 
The university in which this study took place, taking into consideration the demands of 
this changing world, has opened a program on the teaching of the English language. However, 
since  this program is developed in a country where English is not the native language, students 
from this program -especially those who are at beginner levels such as the pre intermediate level 
in this case, present difficulties to comprehend oral language. 
This paper seeks to investigate the use of instructional video material such as music 
videos in a pre-intermediate English class of a higher education program of a Colombian 
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university, and to explore the pedagogical advantages and importance of bringing such material 
to these classes. Moreover, this paper explores the progress and benefits that the learners in this 
class might get from bringing and applying such material for the development of their listening 
skill. 
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Statement of the Problem 
Knowing more than one language has become almost a requisite for people in order to be 
competent in many areas of their professional environment; in that sense, the English language 
as the predominant language of the era appears to be the mean by which people are able to 
accomplish some of their goals in life as a part of a society committed with the changes which 
have emerged in this century. In that sense, the CEFR (2001) talks about the promotion of and 
respect for different languages, and  the importance of learning more than one foreign language 
for increasing future opportunities for young people who are competent in  two or more 
languages.  
In relation to this important aspect of individuals’ personal development, the Ministry of 
National Education MEN (2006) has been developing a program called Colombian Bilingual 
program (CBP) in order to promote the teaching of a foreign language (in this case the English 
language) and also to favor the development of the mother tongue so that citizens from this 
country can be able to interact with people around the world using an international language like 
English. In this sense, the Ministry of National Education has claimed that  the majority of 
educational institutions in Colombia need to implement different teaching programs in order for 
their students to learn and take advantages of the aspects that learning English as a foreign 
language has to offer. With these programs, the educational institutions pretend to provide a 
common language to learners; which opens the door for global interaction for children and young 
people from this country. 
The Colombian university where this study took place is aware of the importance for all 
people to be competent in more than one language; that is why this university has developed 
strategies in order to help learners to learn English; with this in mind, the administrators of this 
university opened a language institute whose main goal is to provide students from all different 
programs the opportunity to learn English free of charge, while at the same time promoting the 
development of their careers with such a knowledge. Taking into consideration the necessity for 
people of the region to speak a language apart from their mother tongue, this university opened a 
program called teaching English as a foreign language program (TEFL program) as a way to 
respond to the rapid demands that the world is imposing on society in order to cope with this new 
world order. This developing program offers students the opportunity to be exposed to the 
English language for 10 semesters which are divided by levels as in The Common European 
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Framework scale, but according to the learners’ needs in terms of language learning in the 
Colombian context; those levels are: Basic, Pre-intermediate, Intermediate, and Advanced.  In 
each language proficiency level, learners are aimed to acquire certain communicative skills 
which allow them to interact with native and non native speakers of English in different 
scenarios. 
In the case of listening in relation with the pre-intermediate level in which this study was 
carried out, one of the abilities learners are supposed to have in relation to the listening skill 
according to the Colombian standards for language learning, is that learners need to be able to 
use appropriate strategies, according to the purpose and regarding the type of material (support 
on body language, use of images, and comprehensible input) to understand what is listened. 
However, from my personal experience as language learner at the TEFL program, as well as a 
foreign language teacher at the language institute of the university where this study was 
conducted, I found out that most of the learners in this program have problems to comprehend 
what they listen to. This is especially evident in lower levels of language learning like the pre-
intermediate level, due to the fact that there is lack of use of listening material in the classroom 
for learners to improve this language skill. Most of the learners are not able to accomplish the 
goals in terms of listening proposed in the Colombian standards of the Ministry of National 
Education because they have difficulty to convey meaning in the target language because they 
are not accustomed to hear the English sounds in their real life environments.  This difficulty, as 
Ur (1994) states, is basically due to the fact that foreign language learners are not able to activate 
their previous knowledge as they would do in their native language. By contrast, they try to come 
up with the meaning of words individually and then put the words together to understand its 
meaning as a whole.  
In this project, the attention will be focused in a pre-intermediate English level from the 
TEFL program, because at this stage of language learning students might be more likely to 
present difficulties while reading, writing, and speaking and especially while listening to 
authentic material. That is why this research will be about the use of music videos in that pre-
intermediate English level. This material might help the future TEFL teachers to further develop 
their listening skills, since this kind of audio-visual material provides the learners with a point of 
reference to comprehend what is being listened to, thanks to the images.  
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As it is well known, the listening skill is one of the four skills that must be targeted and 
be focused on, because of the degree of difficulty that it presents in terms of comprehension, 
since learners are not in a real context of English. In other words, they are not really exposed to a 
great amount of authentic input. Besides, most of the foreign language teachers focus their 
attention on developing the students reading, writing or even the speaking skills but they pay less 
attention to developing students listening skill. 
A study carried out by Bone (cited in White, 1998) showed that people often listen at 
only 25 per cent of their potential and ignore, forget, distort, or misunderstand the other 75 per 
cent; however, when people are seeing images apart from listening, they are able to retain more 
information by connecting the images they see with the things they hear, giving as a result a high 
development of their listening skill. So it shows concentration rises above 25 per cent if they 
think that what they are hearing is important and/ or is interesting to them, but it never reaches 
100 per cent. In that sense, I think that it is important to use strategies that enable learners to 
understand easily what is heard by giving them some points of reference -like the images- in 
order for them to make connections between the things they listen to and the images they see. 
Hence, using songs videos in the classroom could be a good strategy in order to teach listening to 
students; learners can make associations between what they are watching and listening at the 
same time. In addition, I consider that a great advantage of using songs videos in a foreign 
language classroom in order to improve learners’ listening skill is that it provides authentic 
language input; video provides a meaningful context for learners to learn new vocabulary and 
expressions proper of the target language. As Ninkov (2003) suggests, video offers language 
teachers the chance to present language in a creative way.  
  While listening, the learner can concentrate on the language in detail and interprets what 
has been said, repeats it, predicts the reply and so on. The learner can also concentrate in detail 
on visual clues to meaning such as facial expression, dress, gesture, posture and on details of the 
environment. Using visual clues to meaning in order to enhance learning is an important part of 
video methodology.   The other point that should be focused on is that in foreign language to 
interpret attitudes is very difficult owing to the fact that the listener concentrates on the verbal 
message, not the visual clues to meaning. The video gives the students practice in perceiving 
attitudes. 
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In regards to language learning, music videos are an excellent tool to create an active 
learning environment, since this video material provides the opportunity for learners to get 
relaxed, and at the same time it allows learners to learn many aspects of the target language, 
since songs videos are normally created for native speakers; this helps foreign language learners 
to understand how native speakers communicate themselves in their native language in a natural 
way.  
The songs videos’ images also allow learners to comprehend in a great percentage what 
they are listening to, since they can connect the images shown in the video with the lyrics they 
hear, resulting in a high improvement of learners’ listening skill. This is supported by Burt 
(1999), where she argues that videos are good tools for language learning since they permit 
learners to see what is happening due to facial expressions and body language. At the same time, 
learners are able to perceive pronunciation features of the target language such as stress, 
intonation, and rhythm. 
Finally, a problem evidenced by me as language learner at the TEFL program was that 
many teachers pay little attention to the implementation of listening material in the classroom 
environment; they focus their attention on reading and writing activities, neglecting the listening 
part. This may have a negative effect on the learners’ interest in using any kind of audio material 
for their listening development, especially if the material is authentic because the learners are 
accustomed to listen to their foreign language teachers in a non-native accent, which makes it 
difficult for some foreign language learners to understand what they hear when being exposed to 
a native speaking accent, giving as a result that learners’ motivation towards language learning 
decreases. This fact is very important taking into consideration that TEFL students are studying 
to be teachers in the future, so they need to be good listeners.  
Consequently, this study emerged as a way to find out possible solutions in terms of 
listening development for those TEFL students who are having problems to convey meaning 
from listening materials, due to the lack of appropriate and sufficient listening practice in their 
classroom setting. 
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Research Questions 
Main question: 
How could the implementation of music videos in a group of TEFL learners of a pre-
intermediate English level in a Colombian university help to further develop the learners’ 
listening skill? 
 Sub-questions: 
What are the aspects, characteristics, and qualities of songs and videos used for 
instruction according to the learners’ perceptions of their listening development? 
What are the learners’ perceptions of their own development of listening skills through 
the use of music videos in their English class? 
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Research Objectives 
 General objective 
• To characterize the implementation of music video in a TEFL classroom focusing on the 
listening skill. 
 Specific objectives 
• To explore the relationship between the implementation of songs videos in the classroom 
and the development of the students’ listening skill. 
• To determine through the data collection methods the progress made by the students in 
their critical thinking of listening as a skill, once the video materials are brought in to 
class. 
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Literature Review 
The Listening Skill 
Throughout all our lives one of the most important skills in relevance to learning any 
language including our own mother tongue is listening, when it comes to language and as a skill; 
listening itself is the process of understanding and comprehension of the spoken language. 
According to Buck (2001) listening is a process which has a great deal of complexity 
because of both the linguistic and non- linguistic aspects involved while learning the spoken 
language.  It is given as a result of the interaction of a series of factors, which involve the 
acoustic input, the context, and general knowledge of the world. 
This language skill is also stated by Van (1997) as a crucial element in the foreign 
language users’ performance. It is a challenging process due to aspects involved while listening 
as well as the factors that distinguish the interlocutor, the recipient, the content of the message, 
and any kind of visual support. Besides these aspects, the use of collocations and contractions the 
same as the familiarity of the content and the listener ability to interpret the visual aids also 
affect the comprehension. In consequence, the listening skill refers not only to the ability to 
comprehend sounds and different accents but also the context and the language employed to 
perform the speech act.       
Having in mind the aspect stated above regarding the listening process, it is important for 
foreign language learners to be exposed to listening material such as music videos so that they 
are able to identify different kinds of accents and cultural aspects of countries where English is 
the official language such as idiomatic expressions and slangs, which provide the language 
learners an effective model of language use for  them to play an active role in the speaking 
scenarios while interacting with other people in real life situations using the vocabulary and 
expressions proper of the target language. It seems that when foreign language learners are 
exposed to music video materials, they might be able to process much more quickly what they 
hear than the time that it takes to the message to be spoken due to the fact that they can relate 
what they see with what they hear being able to make predictions from the context itself. 
A study made by Teng (1998) suggests that EFL learners frequently tend to use their 
native language to support their listening comprehension in the foreign language, that is to say, 
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they tend to use their linguistic knowledge in their mother tongue to convey meaning in the 
target language.   
Comprehensible Input 
Krashen (cited in Silalhi, 2000), states that language learners acquire the grammatical 
forms and vocabulary by receiving and comprehending language that is to some extend beyond 
their current language proficiency level. By predicting, guessing and inferring, and associating 
the meaning of linguistic information involved in the speech act context, learners are able to 
comprehend grammar and vocabulary that would otherwise be very difficult for them to 
comprehend. This way of conveying language from the context is what Krashen calls 
comprehensible input or "i+1" hypothesis; which explains the idea that learners gradually 
develop second or foreign language skills by being exposed to i+1 in the target language. In this 
sense, it is important to expose foreign language learners to comprehensible input while carrying 
out the listening tasks dealing with music videos so that they are able to make connections 
between what they watch and what they listen to which would lead them to a better 
understanding of the listening material. 
Visual Literacy 
According to Stokes (2001), the visual literacy is conceived as the way of interpreting 
and generating images in the process of communicating ideas and concepts.   
Today’s world is the world of the visual culture; people from this period of time have 
grown up with a series of images and codes provided by the media and the environment, these 
aspects have made the communication with other people and their cultures more accessible. In 
this sense, the visual literacy appears to be the way by which people decode symbols for them to 
make sense of what they are listening. In addition, Buck (2001) illustrates that understanding the 
meaning of a word before decoding its sound seems to be possible due to the fact that people 
have different knowledge of the world that surround them.   
Listening along with visualization are our most primitive forms of decoding information 
and they complement each other perfectly, one gives input or information relevant to the other, 
thus creating a complete picture of the environment that surrounds us.  
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Peachey (2002) highlights that in the everyday context, people hear the language within 
its natural environment, and it provides a lot of information about the linguistic content they 
attempt to hear. 
There are different types of knowledge involved in the process of listening and of 
listening comprehension, linguistic and non-linguistic which are both used by the listener to 
decode the intended message.  
Audio Material 
 In the process of teaching and learning a foreign language, audio material seems to be 
good resource to expose learners to the target language because it provides several opportunities 
for learners to interact in real language scenarios. 
Whether using authentic or instructional listening material, there are criteria to be 
followed in their selection; teachers must pay careful attention to the selection of the listening 
material so that it can be effective as a learning tool as it is pointed out by Burt (1999) about the 
criteria to select audio material for teaching purposes: 
• Inspiration/Motivation/Interest, Content, Clarity of message, Pacing. Many 
authentic audio materials move at a pace difficult for a nonnative speaker to 
follow. With second language learners, segments that are less than five minutes 
are often sufficient. 
• Independence of sequence: Teachers need to decide whether it is worth investing 
the time and effort to prepare learners to understand the context of certain 
language and cultural nuances, or distinctions.   
• Availability and quality of related materials: With authentic audio material, 
transcripts may be available. (p.2). 
Burt’s excerpt suggests that the more teachers select the material the better results are 
obtained.  
Importance of videos in the classroom 
According to Wilson (2000) video is at best defined as the selection and sequence of 
messages in an audio-visual context. (p.1). 
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Video materials enhance listening comprehension since learners are able to derive 
meaning from what they are watching and hearing thanks to the comprehensible input provided 
by the environment in which the video takes place. 
A study made by Tao (2003) suggests that people from this period of time prefer and 
respond positively to the visual stimuli than to only listening without having the visual support. 
This study also implies that the learning process nowadays take place less and less reading or 
listening material which does not provide visual support, and which also requires patience, 
concentration, and the ability to come up with new knowledge from the information received. By 
contrast, today’s leaning process is portrayed by the fact of being informed and entertained at the 
same time through a series of complementary, and understandable sounds to our own senses.  
In order to talk about the help we can get from any video material in reference to teaching 
the listening skill in a foreign language, it is imperative to talk about the listening process and 
more importantly about listening comprehension.  
During the process of learning a foreign language, unknown acoustic input (referring to 
sounds or phonemes that are strange to the listener and therefore difficult to comprehend), lack 
of attention, colloquial language, understanding intonations and stress, among others can hinder 
the learning process. Linguistic information, redundancy (as a learning process), automatic 
processing, and motivation can speed up the learning process. 
In any language learning process, the listener or student, needs to understand what is 
listened to apply such learnt knowledge to a real life scenario. In the comprehension of the 
listening input, there are involved two types of knowledge which Buck (2001) calls declarative 
and procedural knowledge:  
• Declarative is defined as the knowledge or facts about things. 
• Procedural is defined as the knowledge about how to do things. 
Knowing the fact that English relative clauses are introduced by who, which, or 
that is declarative knowledge, but being able to string them together with other 
words to make relative clauses is procedural knowledge. In language use, 
declarative knowledge is of very limited value; in practical terms, something is 
not really known until it can be used, correctly and efficiently. This means that it 
is procedural knowledge which is important for listening performance. (P.14). 
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Most communicative and spoken forms are accompanied by visual input; this is an 
important variable in language comprehension. In consequence, video can be an exceptionally 
effective resource in the classroom for many reasons. Additionally as it is highlighted by Sparks 
(2008) video gives learners the opportunity to see things as they happen, so it can become into a 
valuable tool to enhance the learners’ visual memory.  Besides, it provides fresh and timely 
information into the classroom environment, which allows learners to expose themselves to 
places, people, and important events, things that many other learning tools do not offer. 
In recent years, a great tendency towards the use of technology and its integration into the 
curriculum has gained a great importance.  Particularly, the use of video as an audio-visual 
material in foreign language teaching classrooms has grown rapidly because of the increasing 
emphasis on communicative techniques; in that sense, the use of video seems to be a great help 
for foreign language teachers in stimulating and facilitating the target language.  
Additionally, as it is stated by Burt (1999) video material can be used for a variety of 
instructional settings in the classroom. It is useful to present the target language, and to provide 
illustration of concepts. Moreover, it provides the opportunity for learners to see facial and body 
language at the same time they recognize important aspects dealing with the pronunciation of 
words such as stress, intonation, and rhythm for learners to fully comprehend the intended 
message of what they hear. 
Furthermore, the use of videos in the classroom environment is also very important and 
pedagogical because many excellent videos are produced as entertainment for native English 
speakers; they generally present real language that is not simplified and is spoken at a normal 
speed with genuine accents. On the other hand, it is also useful when you can employ music 
videos for English language development which have been created to be used in classrooms or in 
other educational settings and have additional advantages as the ones pointed out by Burt (1999):       
Videos are likely to already have been evaluated for language, content, and 
length, and many instructional videos are packaged as multimedia resources that 
include student workbooks, teacher guides, video transcripts, and audiotapes. 
(P.1-2).                                   
Just as in many English teaching situations, the teachers play a key role in using the video 
as an aid for language teaching for they have the prime responsibility for creating a successful 
language learning environment. The teacher should take advantage of the power of video. At this 
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point, video should never be considered as a medium which rivals or overshadows the teacher, 
but it is a useful aid for him.   
A study made by Davis (cited in Wolf, 2007) explores the idea that using videos in the 
classroom is not a matter of simply press “play” and tell the students to watch a screen, but also 
it requires a great deal of preparation in order to exploit the rich potential video can offer. On the 
other hand, selecting a video requires to take into consideration aspects such as intelligibility 
dealing with certain amount of written explanation and vocabulary instruction as well as 
contextual clues and familiarity so that learners are able to understand far more than it was 
previously expected. 
Teacher’s Mediation throughout the Instruction to facilitate the listening comprehension while 
implementing video material 
The usefulness of implementing music videos in a foreign language context mainly 
depends in the teacher’s mediation through the instruction they give learners in order to better 
prepare them to develop any task based on the videos; otherwise the video material loses 
effectiveness. Mediation is what Rubin (1999) defines as the role that teachers play in preparing 
the learner to structure their own language experience. 
Rubin suggests two types of mediation which take place in the classroom environment 
while preparing learners to carry out the video activities done in class for the listening practice: 
Teachers can arrange lessons so that learners encounter certain learning 
experiences. 
Teachers can help learners to connect various parts of their experience. (p.310) 
What she suggests in those ways of mediation in the classroom is to provide 
comprehensible input by designing video tasks which are meaningful for the learners, or lead 
them to predict language from the context by eliciting information from the learners.  
In relation to the teachers’ instruction Burt (1999) suggests that teachers think of using a 
video as a three-part lesson, including pre-viewing, viewing, and post-viewing activities: 
Before presenting the video, the teacher must engage the learners' interest in what 
they will be doing and prepare them to do it successfully. The teacher tells the 
students or leads them to discover for themselves why they are viewing the video. 
Preparation may include a pre-viewing reading activity or a discussion of new 
vocabulary from the video.  While learners view the video, the teacher should 
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remain in the classroom with the learners to observe their reactions and see what 
they do not understand, what they are intrigued by, and what bothers them.  After 
the viewing, the teacher should review and clarify complex points, encourage 
discussion, and explain and assign follow-up activities whether they are included 
in the student texts and materials that accompany the instructional videos or they 
are developed for authentic videos. (p.2) 
The teacher’s instruction plays a crucial role in the comprehension of the listening 
material because he knows the materials and all the details about them which help the learners 
feel comfort and thus facilitate learning.  
Wilson (2000) states that since the most basic level of instruction, video is a way of 
communication, which can be achieved without the help of language, since people often interact 
by body language, eye contact, and facial expressions to convey meaning. In this sense, video 
provides visual support which can lead to and generate prediction, speculation, and opportunity 
to convey meaning. All these aspects involve while watching a video can help the foreign 
language learners to understand pronunciation aspects of the target language leading them to 
become more proficient language users. 
In addition to the aspects stated above, videos allow contextual clues to be offered. Video 
can stimulate and motivate students’ interest. The use of visuals overall can help learners to 
predict information, infer ideas and analyze the world that is brought into the classroom via the 
use of video instruction. In a teaching or testing situation video can help enhance clarity and give 
meaning to an auditory text; it can create a solid link between the materials being learned and the 
practical application of it in a testing situation; the video can act as a stimulus or catalyst to help 
integrate materials or aspects of the language; videos can help manipulate language and at the 
same time be open to a variety of interpretations. 
Authentic Material 
Nunan (cited in Gail, 2009) defines authentic material as “spoken or written language 
data that has been produced in the course of genuine communication, and not specifically written 
for purposes of language teaching.” (p.3). 
Thus it is important to have in mind while teaching a language to bring authentic models 
of language use for learners to copy or follow so that they are able to succeed in different 
language scenarios; in that sense, music videos can be a effective tool for language learning since 
they are created for native speakers which allow the EFL learners to learn lots of expressions or 
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collocations as well as grammatical forms for them to interact with other people in different life 
contexts. 
 A study made by Oguz & Ozge (2008) suggests that using authentic material in the 
classroom environment gives the learner a chance to learn information about life. In such 
learning environment, each  individual builds up information rather than explore, discover, and 
create concepts carrying out the authentic activities. In consequence, the goal of authentic 
material is to provide the learners the opportunity to apply their in-class learning to their prior 
knowledge, preparing lifelong learners. 
The researchers’ hypothesis suggests that learners are more likely to understand the target 
language if they are exposed to the authentic material rather than being exposed to adapted 
material since the authentic allows the learners to perceive the language the way native use it in a 
real context. 
Importance of songs for language learning 
In the context of language learning, songs have been widely used for many teachers as a 
learning tool or even for entertain the learners while having a long class, in order to  engage  
them into the class activities since learners are having fun while they are learning relevant issues 
of the target language. 
Music is an excellent alternative for language learning because; nowadays thanks to 
technology, learners can listen to songs anytime, everywhere, which helps them to learn new 
authentic language expressions while entertaining themselves. 
Morales (2007) argues that using songs for teaching purpose provides real use of 
language due to the fact that the lyrics represent authentic examples of English structures and 
real use of language. That is why working with songs takes a paramount relevance for the 
teaching of languages. 
Morales’ excerpt suggests that evidently, music provide meaningful content for EFL 
learners to learn many aspects of the target language in regards to language usage in a real 
context. 
  17
Methodology 
Type of study 
This study is qualitative since it relies on the participant’s behavior based on their 
perceptions and experience as well as their performance concerning the listening skill through 
the implementation of music videos in their classroom environment. 
This research project was conducted as a qualitative- interpretative case study, since this 
type of study deals with the study of human behavior based on their experience as Yin (cited in 
Munhall, 2001) explains, a case study is an empirical inquiry that investigates a phenomenon 
within a real life context. Moreover, multiple sources of evidence are used to collect the data as it 
was the case of this study where data was taken from several sources such as interviews, audio 
recordings, field notes, video activities, and questionnaires, in which the participant’s point of 
view was taking into consideration. 
As an outcome of all these aspects mentioned above, I started to design the case study 
protocol having in mind the required aspects participant’s background, setting for the data 
collection, aim of the inquiry, among others. 
Context 
The present study was conducted at the Teaching English as a Foreign Language (TEFL) 
program at the local State University of Pereira located in “La Julita neighborhood” at the south-
eastern of Pereira city, Risaralda, Colombia.  
As an answer to sociological, political, cultural and global needs of the population of the 
city of Pereira, the local State University of Pereira started and is currently developing an 
educational program in order to fulfill these needs by creating new professionals in the area of 
English language Teaching . 
This language program aims to prepare professionals with a high level of quality in terms 
of language teaching, with great social responsibility, professionals who are able to interact in 
the target language in different scenarios of their professional lives. 
TEFL professionals are expected to be competitive in the academic field, as well as in 
their pedagogical, research, and humanistic knowledge.   
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The methodology of the TEFL program focuses in the communicative approach which 
enables the development of communicative language skills in the target language. Hence, the 
TEFL program consists of 10 semesters of language and pedagogy instruction, where its subjects 
are mostly guided in the English language so that learners can reach the C1 language proficiency 
level according to the common European framework of reference for languages. in order to know 
if learners were able to acquire the expected competences for the C1 proficiency level, learners 
from this program have to present a proficiency test which is based on the text called Certificate 
in Advanced English (CAE) that has international recognition for people who can use written 
and spoken English for most professional and social purposes.  
The TEFL program’s resources consist of a team of approximately 20 teachers (men and 
women)   who belong to the humanities’ department as part time or full time teachers of the local 
State University;  the program has classrooms distributed in the fine arts building, and at the 
interdisciplinary buildings around the campus, including one audio visual room and one English 
laboratory (equipped with television set, computer, headphones, DVD player, and videos) for 
teachers to prepare communicative lessons based on multimedia materials. In addition, the TEFL 
teachers can count with equipment such as video beams, books, CDs, and CD players for them to 
provide learners the opportunity to interact with the English language in its oral form. In 
addition, the program counts with a conversation club guided by one the professors of the 
program, this program gives learners the opportunity to interact in a real life context of language 
use. 
The classrooms where this study was conducted were regular classrooms with capacity 
for approximately 30 students. 
Participants 
The participants of this study were a group of 5 native Spanish speakers (2 men and 3 
women) who were enrolled in the second semester of the TEFL program of the local State 
university of Pereira who voluntarily accepted to be part of the study. Their ages range from 17 
to 25 years old. All of them were attending the pre-intermediate English class with a teacher of 
approximately 55 years old, who was not a participant of this study, but who was a non-
participant in the classroom while I was applying the video material. 
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Although the subjects of this study were supposed to have the same language proficiency 
level in terms of listening (A2) according to the Common European Framework of Reference for 
Languages, their proficiency level was varied. Two of them reported s pre-intermediate level 
(A2), and the other two reported a basic level (A1). The participants attended 4 classes of 
approximately 30 minutes each, designed and guided by the researcher of this study. 
Instructional Design 
The listening tasks were designed to evaluate how the application of audio-visual 
material (music videos) in a foreign language classroom could impact the student’s listening 
development, as well as to measure if any progress in such foreign language acquisition was 
facilitated by the input of this material. 
The listening material was applied in three stages (before, while, and after). The before 
listening activity started with the explanation of the unknown vocabulary by the researcher as a 
warm up in order to familiarize the learners with the vocabulary contained into the music video 
they were going to watch. Then the researcher instructed the learners to listen to the song without 
watching the video for them to extract as much information as possible in the form of 
vocabulary, idiomatic and any other kind of language expressions contained into the song. While 
listening to the song, the researcher elicited information from learners about the possible content 
and socio-cultural aspect involved in the video in order to check learners’ understanding. 
After finishing the song first time, the researcher played the song again and allowed the 
learners to watch the video this time inviting them to pay attention on whether or not there was a 
relationship between the images and the song lyrics. 
Finally, in order to check the level of comprehension of the subjects of this study, they 
were given a task (i.e. fill-in- the blanks, matching, organizing, etc, for each video session) for 
them to solve based on the video they had watched. As soon as the learners finished the listening 
task, they were given a questionnaire regarding their perceptions of their own listening 
development with the implementation of the music material in their English classes, and their 
performance in carrying out the video task. 
 Videos which contained social content (i.e. war, peace, global warming, social problems, 
etc) were chosen as the main audio-visual input to be used. These videos were chosen not only 
because they were related to the images and the lyrics , but also because, like any other music 
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videos, they are being targeted to native speakers meaning that the language that is being use is 
authentic and more likely to be used in an everyday life conversational situation. Music videos in 
particular also use a lot of idiomatic expressions as well as metaphoric ones, essential for 
learners in order to fully try to integrate what is being learned with the way it could be 
implemented by a native speaker. Along with the aspects stated above, the purpose of including 
music videos which connect images and lyrics was to examine whether improvement in the 
listening skill was related to the use of such kind of material. 
Data collection procedures 
After going deeply into the theory stated in the literature review, I started to design the 
listening activities (See appendix A) to be implemented at the pre-intermediate English class of 
the TEFL program. For this design I used music videos downloaded from an internet source. The 
videos implemented were selected by me from a list of 20 videos, having in mind those videos 
that had social content (global warning, social problems, war, peace, etc). I also used some 
activities designed by me in relation to the videos that were selected for this study. 
These activities were implemented by me during the 30 minutes class given by the 
professor of this pre-intermediate course for me to collect the data. These classes were divided in 
four sessions and they were held 2 times per week for about 30 minutes. Two of these sessions 
were video recorded and two were audio recorded by an external non-participant who kindly 
help me to do so. In addition I took some field notes during the implementation of the task as a 
matter of reflection on the facts that were happening in the class at that moment. Moreover, after 
each video session the subjects of this study were asked to complete a questionnaire in relation to 
their performance carrying out the music video task. (See appendix C). 
After having implemented the music video tasks for four sessions, a semi-structured 
interviewed was conducted (See appendix D), and audio recorded; in this interview the 
participants described their performance in the tasks as well as their perceptions about their 
listening development throughout the implementation of the video material in their classroom 
environment. 
The time devoted for the design and implementation of the music video materials, video-
taping, audio- recording, and conducting the interviews with all the participants was of 1 month.   
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Data Analysis  
I analyzed the data having in mind the parameters stated by Holm-Hansen (2008) , which 
deal with coding the information, grouping, categorizing, and drawing conclusions. 
I started process of data analysis gauging the information as follows: 
First I listened to the audio recordings and I also watched the video recordings done in 
each video session as well as the interviews for them to be able to analyze in depth those aspects 
that I could not notice at the moment of applying the music video materials in regards to 
participants’ behaviors and attitudes toward the implementation of such material in their English 
class. Then I made the transcription of the audio and video recordings, the questionnaires as well 
as the final interviews. I gave a code to each participant in order to avoid using proper names. the 
code given to each participant consist of three items, the first refers to the number of the learner, 
the second refers to the question answered, and the third deals with the line in which is the 
answer (e.g. E1P2L3, E5P4L20, etc), E means student, P means question, and L means line. 
This process of coding the information was implemented as a guide to support the groups 
and categories. Then I started to look for common aspects among the participants’ answers in 
order to create the groups, which were later organized in categories of study (e.g. teacher’s 
instruction, lack of understanding, level of the language etc.). The same process was done with 
questionnaires applied in each video session where each answer was deeply analyzed in order to 
build up groups and categories that allow me to draw conclusions to write the finding section. 
After doing the codification of the items stated above, I started to transcribe the field 
notes, and I also designed a table of results dealing with the learners’ performance during each 
video session. (See appendix B). The information of both, the research journal and the table of 
results of the activities done in each video session was carefully compared and contrasted with 
the one resulting from the questionnaires, the video and audio recordings, and the final 
interviews for me to have a clear idea of the aspects found. 
Finally I started to write the findings, which were the result of the analysis of the 
categories resulting from the code of the audio/video recordings, the questionnaires, as well as 
the information resulting from the analysis of the research journal and the table of results. 
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Researcher’s Role 
My role as a researcher was as a participant-observer since my research was based on a 
qualitative case study where the researcher as mentioned by Munhall (2001) takes part in the 
research process by collecting and analyzing the information.  
I designed and implemented the music video tasks in a class where I was not the teacher 
but I assumed that role for 30 minutes class, provided by the professor of the course for the 
implementation of the listening material in the pre-intermediate English course of the TEFL 
program. 
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Findings 
This section presents qualitative reports of the five participants (Ali, Yeison, Kevin, 
Carolina, and Jesse). In this section, the findings illustrate the learners’ performance in the 
classroom (or lack thereof) in activities based on the use of music videos and its implications for 
the five participants in their process of developing their listening skill. Furthermore, the findings 
suggest what aspects, characteristics, and qualities from the music videos seem to trigger the 
participants’ perceptions about their own development of the listening skill. 
The Influence of Music videos in the Development of EFL Learners’ Listening Skill 
Participants’ Performance on Music video-Based Activities 
Assessment data suggest that the learner’s performance on the activities based on the 
music videos differ from one leaner to the other. On the one hand, data from Ali, Yeison, and 
Kevin showed a similar positive pattern in terms of performance in the execution of the listening 
tasks. They seemed to be successful language learners in terms of listening comprehension. On 
the other hand, Carolina and Jesse showed a less successful pattern on their performance while 
carrying out the listening tasks. 
After presenting and working on the video “Dreamer” by Ozzy Osbourne, the 
participants were assessed through a two-part exercise. First, they were given the lyrics of the 
song divided into lines. The lines, however, were presented in an order different from the 
original. The participants were asked to number the lines of the lyrics according to the sequence 
in which they originally appeared in the song. In order to reorganize the lyrics, the learners had 
to listen carefully to the song. Second, the learners were asked to re-write the lines in the right 
order on the right-hand side of the worksheet. To rewrite the song, the participant had to rely on 
the order they assigned to each line. They confirmed that they correctly organized the song by 
listening to it again and checking that the lines were written in the right order.  
On this task, Ali and Kevin did not correctly locate 3 lines out of the 26 total contained in 
the song lyrics. Their performance on this task suggests that Ali and Kevin understood the 
exercise and were able to listen accurately to the song. Yeison, on the other hand, did not have 
any mistakes organizing the song lines. In the case of Carolina and Jesse, they had 10 and 8 
mistakes respectively out of the 26 lines they had to organize. (See appendix B). The learners’ 
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performance on this activity, it is evident that Ali, Yeison, and Kevin were more successful in 
the execution of the listening tasks than Carolina and Jesse. 
A similar assessment was conducted among the students for the video “Peace on Earth” 
by U2. The participants were given an envelope containing the lines of the song lyrics cut and 
mixed up. The participants were asked to organize the lyrics in the right way while listening to 
the song. During the execution of this listening task, Ali and Yeison showed a high and quite 
similar performance. From a total of 16 lines in the song, Ali organized 11 accurately. In 
Yeison’s case, he placed 13 pieces of the song lyrics in the right position. Kevin did not attend 
class that day, so, I could not collect his activity. Carolina and Jesse on the other hand, showed a 
low performance during the execution of this listening task. Carolina placed only 7 pieces of the 
song lyrics in the right place, and Jesse only placed 6 pieces correctly.  
For the last assessment, I gave the students an exercise with a different format. From the 
video “Wake me Up When September Ends” by Green Day, the participants were asked to 
complete a fill-in- the blanks exercise as they listened to the song. They were provided the words 
needed to complete the exercise at the bottom of the worksheet. The purpose of this controlled 
listening activity was to give the students an opportunity to hear the words that were introduced 
during the class. The outcomes of this activity showed that Ali and Kevin failed to fill the words 
correctly 4 times (the total of blanks was 31), while Yeison made 5 mistakes.  
Although Carolina and Jesse had better results on this activity, they had more mistakes 
compared to the other participants. Carolina had 7 mistakes and Jesse made 6 mistakes. From 
these listening assessments, Ali, Yeison, and Kevin’s outcomes show that they were more 
successful than Carolina and Jesse in carrying out the activities. Ali, Yeison, and Kevin 
performed in these assessments successfully, even though they reported in their interviews that 
these songs were difficult to understand because of the lack of relationships between the lyrics 
and the video, and also because the sound was distorted by the acoustics of the room.  
A possible explanation of Ali, Yeison, and Kevin’s outcomes, other than their natural 
listening skills, is that they could have used a number of strategies to figure out the order of the 
lines and the blanks provided in the assessments. For example, they could have conveyed the 
right order of most of the lines and/or spaces by using reading strategies such as prediction, 
scanning, and skimming. Since they had the entire lyrics to their disposal, they could have 
created a mental map of the whole song to guess the order of the lines or the words needed to 
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complete the lines. In other words, Ali, Yeison, and Kevin could have used strategies other than 
listening to solve the listening tasks, mainly because the activities provided resources that could 
help them figure out the songs without having to listen to the input.  
The Relationship between Video Images, Song Lyrics, and Participants’ Listening 
Comprehension  
Implementing music videos in a foreign language classroom was complex and sometimes 
frustrating for the participants. The level of the language of the music video was difficult, due to 
the multiple idioms and expressions present in the lyrics, as well as the instances of non-standard 
English contained in the songs. So, although I was careful to select videos which contained 
images related to the lyrics to help students understand the language of the song, this connection 
between video and song was not always possible. As a result, I presented some videos with 
images that helped the students understand, and others that did not support their understanding as 
much. For the videos which images were somewhat unrelated to the lyrics, the unknown 
language seemed to have a higher impact on the students’ lack of understanding of the lyrics. For 
the videos that were more related to the lyrics, the language level seemed to be more 
manageable.  
In the following data examples, the participants express their challenges understanding 
the lyrics of two songs which video images were not connected to the meaning of the lyrics. 
Those days I presented as part of the instruction two rock songs called “Dreamer” by Ozzy 
Osbourne and Peace on Earth by U2. The lyrics of the first song referred to the damage that 
people are causing to the Earth (e.g., “gazing through the window at the world outside, 
wondering if Earth Mother will survive”), however, the images were not closely related to the 
song lyrics. Examples of the images shown in the video depicted the singer in a room with some 
windows with a nostalgic expression on his face, and then walking in a park with snow and trees. 
The participants got confused while watching the video because of their perceived lack of 
connection between lyrics and images.   
[Questionnaire February 9th] 
Pregunta # 1 ¿Cómo se sintió llevando a cabo la actividad de escucha? 
Question # 1 How did you feel carrying out the listening task? 
Kevin: [normal, por lo que no entendí muy bien, pero me gusto (Normal, because 
I did not understand [the video] so well, but I like it)]. 
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The second song referred to how people’s actions can contribute or not to have peace on 
in the world (“Heaven on earth, we need it now. I’m sick of all of this, hanging around.  Sick of 
sorrow, I’m sick of pain, I’m sick of hearing again and again that there is going to be peace on 
earth”). Nonetheless , the images show in this video were not close connected with the song 
lyrics as it displays the image of a young lady  looking at her horizon in a desert place, 
surrounded by many cut tress on the ground full of red color, and then she starts walking and she 
finds herself lost. This video also led learners to get confused while watching the video as it was 
not very connected with the song lyrics.  
[Questionnaire February 24th] 
Pregunta # 1 ¿Cómo se sintió llevando a cabo la actividad de escucha? 
Question # 1 How did you feel carrying out the listening task? 
Ali: [Confundido, por que casi no entendí nada de la canción porque no se 
relacionaba mucho lo se veía con lo que se escuchaba. (Confused because I could 
not understand the song very well because there was not a close relationship 
between what was being seen and what was being listened to)] 
[Questionnaire February 24th] 
Pregunta # 5 ¿Aprendió algo nuevo el día de hoy de la actividad que acaba de 
desarrollar? ( Did you learn something from the activity you just have 
developed?) 
Yeison: [A veces hay que analizar mejor las situaciones para encontrar el 
significado real    (Sometimes you have better analyze the situations to find out 
the real meaning [of what is listened])].  
 
[Interview, lines 50-53] 
[BUENO. ¿CONSIDERAS QUE LAS IMAGINES PUEDEN CONTRIBUIR A 
UNA MEJOR COMPRESION DE… DEL MATERIAL DE ESCUCHA? (Well, 
Do you consider that the images can contribute to a better understanding of the… 
listening material?)] 
Ali: [Eh… si, un poco, aunque algunas veces algunas canciones o algunas cosas  
hacen tan… no hacen tanta referencia a lo que… a lo que es.( Eh…Yes, a Little. 
Although some songs or some things do… do not do a lot of reference to… what 
they represent.)]. 
On the other hand, when the videos I presented had more instances where the students 
could make connections between the lyrics and the images, I noticed that the students were able 
to understand the intended message of the song. It is important to highlight here that for all the 
videos, I included pre-listening activities where I showed the students possible unknown 
vocabulary in the songs and explained the words by giving examples. I engaged the students in 
pre-listening activities regardless of whether or not the video was connected to the lyrics. I 
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noticed, however, that the pre-listening activities seemed to be more effective for the videos that 
showed connections between images and lyrics. For instance, when I presented to the students 
the song “You Are beautiful” by Christina Aguilera, I wrote words and expressions such as 
“bring down”, and “every single way” during the pre-listening activity. Afterwards, I showed the 
students the video. This particular song and images were related because the song talks about 
self-esteem and how people should feel beautiful regardless of what others think (e.g., “you’re 
beautiful, no matter what they say, words can’t bring me down”). The video showed images such 
as a couple of transvestite men dressing up as women and not feeling ashamed of it, and an 
anorexic woman looking at herself in the mirror, and accepting the way she is. The participants 
seemed to have understood the meaning of the lyrics and reported that the images on the video 
helped. For example, Yeison answered the following to the interview question that asked him 
about the connections between images and lyrics: 
[Audio Recording February 09th, lines 45-47 & 48-60] 
Yeison: eh … yeah, maybe it’s connect [sic] ‘cause they are talking about that 
you are beautiful no matter the way you are, no matter the way you look, your 
orientation, sexual orientation and…she talks about accept [sic] yourself that you 
are beautiful in every, every single way and the images are connected because 
they talk about hmm …  like punk,  eh … people like dress like punk style and 
people that are gay hmm… and people like teenagers…people that are trying to 
be any image that could follow [sic].   
In this excerpt, Yeison accurately conveyed the meaning of the song, thanks to the 
connection between the images and the lyrics. This connection gave him more chances to convey 
meaning from the video. Yeison was able to realize that the connections between images and 
lyrics were useful for him.   
Yeison: [Línes 138-140: Umm. Si… si porque si la imagen tiene que ver con lo 
que se está diciendo … pues uno aprende a asociar el tema en el principio, que 
esta palabra significa esta imagen, esta imagen representa esta palabra y cosas 
así). (Umm. Yes…Yes because if the image has to deal with what is being said… 
then people learn to associate the topic since the beginning, that this word means 
this image, this image represents this word, and things of that sense)]. 
The effectiveness of using videos that allow students to easily make connections with the 
meaning of the lyrics is also corroborated by Kevin: 
[Interview, lines 247-249] 
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 Kevin: A veces… encuentro por ejemplo palabras que no entiendo o a veces es 
difícil la comprensión más que todo de escucha, pero cuando yo veo el video 
puedo intuir más fácil. ( Interview March 04th, lines 247-249: sometimes… for 
example I find words that I do not understand or sometimes it is difficult the  
listening comprehension, but when I watch the video I can easier infer [the 
content].  
 [Interview, lines 212-215] 
Kevin: [Que por ejemplo cuando es solo el material auditivo es difícil 
interpretarlo cuando es algo de audio-visualmente es más fácil de interpretarlo. 
(That for example when it is only audio material it is hard to interpret it but when 
it is something audio-visual, is easier to interpret.  
Kevin states the importance that visual support plays in listening comprehension. For the 
case of understanding songs in English, the visual support provided by the video proved essential 
for the students to convey meaning and to enable them to complete the listening tasks assigned to 
them during instruction.  
Along with Kevin, Jesse also holds the view that visual material plays an important role 
in the understanding of the listening material when she was questioned about whether the images 
may contribute to a better understanding of the listening material: 
[Interview, lines 473-475]  
Jesse: [Si.  Porque si por ejemplo ain’t , al principio que lo escuchamos sin ver el 
video pues bueno yo no entendía mucho, pero luego que lo vi pues ya comprendía 
mas la acción que realizan las dos personas, ya me está sirviendo para 
aprender.(Yes, for example the word ain’t, at the beginning when we heard it 
without watching the video, I did not understand much, but after I saw it, I was 
able to understand more the action taken by the two people [ in the video], now it 
is helping me to learn)].  
Jesse was able to come up with the meaning of the new vocabulary presented in the video 
called “Wake me up when September ends” by Green Day which shows a young couple having 
an argument because a young man is going to enroll himself in the army, and because of it he 
will be sent to the battle field to defend his country. The young man was trying to make his 
girlfriend understand that even though he was planning to go to the war, he was not going leave 
her alone because he loved her so much, and the girl finally  answered “ I ain’t never gonna leave 
you” while she shakes her head from side to side. 
This video was effective for Jesse because its content was connected with the vocabulary 
presented in the song lyrics. As she suggests, she was not able to understand the word “ain’t” the 
first time by just listening to it in the song, but when she watched the video and saw what the 
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couple was doing (their body language), and when the girl shook her head while saying the word 
“ain’t”, Jesse was able to deduce the meaning of the word by connecting it to the action taken by 
the two people allowing her to understand the word in context.  The fact of being able to 
associate what she watched with the vocabulary presented in the teacher’s instruction allowed 
Jesse to better understand the general idea of the music video despite the fact she did not know 
all the vocabulary presented in the video. 
The Importance of the Teacher’s Mediation through Instruction in the Participants’ 
Improvement/Development of Listening Comprehension   
Although the video selection was important to facilitate the students’ listening 
comprehension of the songs, undoubtedly the teacher’s mediation of the language and the 
material proved paramount to the success of the listening-based English classes. I found that my 
pre-listening activities, explanations, focus on particular words and meanings, elicitation of 
students’ understandings and feedback truly motivated and enhanced their learning. The 
following researcher’s journal entry depicts my realization of how important my mediation of 
elements of the song was in preparing the students to listen.  
[Researcher Journal, lines 45-48 February 10th: I consider it was a good idea to 
bring the unknown vocabulary and explain it to the learners before starting the 
video activity because it helps them to understand the general song message as it 
is evident by their facial expressions. Their faces expressed that they got the idea 
of the vocabulary that I presented]. 
When presenting the unknown vocabulary of the song before showing the students the 
video, I wrote the unknown words on the board and asked the students for possible meaning of 
the words. I wanted to test first if there were students who knew the meaning of the words in 
question. In addition, I invite learners to find any connection between the images and the lyrics 
right before starting to watch the video for them to place themselves in the song context to 
infer/predict the main idea of what the lyrics were about. 
The teacher mediation in this part of the activity allowed learners to better understand the 
tasks they were asked to develop based on the music videos they were exposed to.  
The next example taken from the audio recording of the second video session 
(Questioning Ali about some of the new vocabulary contained in the song lyrics) illustrates my 
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previous statement in relation with the presentation of new vocabulary for a better understanding 
of the song. 
[Video recording February 10th, lines 13-18: And this [the researcher points out 
with her finger], do you know what this is?  This new word? [Gazing] any idea of 
what this word is about? No? Ok, this word is about the same as look throughout 
something; for example if I am looking through the window, I say I am gazing, 
ok?  
Ali showed evidence of the usefulness of the teachers’ mediation while presenting new 
vocabulary in advance to listening to the song when she initially expressed confusion while 
being questioned about the new vocabulary as well as while listening to the song without 
watching the images, and then the vocabulary presented along with the images seemed to clarify 
the intended message to her. This can be supported in the next quote of my research journal:  
[Research journal, lines 53-58, February 10th: Based on the learners’ facial 
expressions before watching the video and after watching it, where they depicted 
confusion and anxiety (especially Ali) at the very beginning of the activity and 
seemed to slow these negative aspects down at the end of it, I would say that this 
video was easy for them to understand because this song is a very common one, 
and also because they were introduced to the new vocabulary before playing the 
song. 
Ali’s initial lack of understanding of the lyrics was noticed by me during the lesson. As 
the song was being played, I noticed that Ali’s facial expression depicted confusion and anxiety 
due to her lack of understanding of the song lyrics in general while listening to the song; 
nonetheless, when she heard the unknown vocabulary initially presented by me at the beginning 
of the activity, her facial expressions changed. It seemed that she recognized the words presented 
previously, so she was able to more fully understand not only the concept but also the stanzas, 
phrases, etc. Evidence of this is shown, in both the questionnaires and the final interview, Ali 
suggested her change in understanding thanks to the vocabulary presented in the teacher’s 
instruction. 
[Questionnaire February 10th] 
Question # 1 How did you feel carrying out the listening task? 
Ali: [Normal, because, entendí y el vocabulario ayudo mucho (Normal, because I 
understand [the music video] and the vocabulary [introduced by the teacher] 
helped a lot)]. 
[Interview, lines 81- 86] 
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[Eh, Con relación a los videos que se presentaron… en las sesiones de video, para 
ti ¿qué hizo la diferencia en el desarrollo de la habilidad de escucha? ( Eh, In 
relation to the videos presented… in the video sessions, for you: What made the 
difference in the development of the listening skill?)]  
Ali: [La diferencia… Uhm…, pues creo que la diferencia es… creo que ayuda 
mucho las letras… pa’  poder comprender mas lo que estamos viendo y lo que 
estamos escuchando. (The difference… I think that the difference is… I think that 
the lyrics help a lot to... to better understand what we are seen and what we are 
listening)] 
Notice that Ali is recognizing the usefulness of the teacher’s mediation through the 
presentation of new vocabulary to prepare learners to the listening tasks for them to be able to 
better understand what they are listening. 
Along with Ali, Jesse and Kevin also showed evidence of the importance of the teacher’s 
mediation before learners are exposed to music videos. As they illustrate in the next data 
examples:  
[Interview, lines 443-445] 
¿Qué influencia has notado en tu comprensión oral del inglés a partir de la 
implementación de los videos de canciones en tu vida diaria? (Interview, lines 
443-445:What kinds of influence have you notice in your listening comprehension 
with the implementation of the music videos in your daily life?)]. 
Jesse: [Líneas 451-452: Si porque pues… usted iba a explicar por ejemplo 
vocabulario que yo nunca había escuchado. (Yes because… you were to explain 
for example vocabulary that I have never Heard before.)].  
Jesse is showing evidence that the presentation of new vocabulary helped to improve her 
listening skill [See appendix B, table of results of learners’ performance], which corroborates 
that the teacher’s instruction plays a key role in the learner’s listening development. 
 [Interview, lines 199-201] 
[¿Crees que el material audio-visual como los videos de canciones es apropiado 
para trabajar la habilidad de escucha? (Do you think that audio-visual material, in 
this case the music videos are appropriate to develop the listening skill?]. 
Kevin (Lines202-208): [Si. Son apropiados porque yo me lo …, yo me di cuenta 
de eso pues en la clase cuando usted estaba haciendo el ejercicio, porque en el 
principio solo escuchaba la canción y no entendía muy bien, de pronto lograba 
captar algunas palabras pero no todas.… en general no encontraba cual era la idea 
central de lo que en realidad … la canción me quería decir, pero ya cuando usted 
me mostro el video, me di cuenta de qué en realidad quería decir, o sea,  ya podía 
dar ideas, de que se trataba mejor que fue antes de no escucharla, antes de solo 
escucharla.          (Yes, they are appropriate [the videos] because I… I realized it  
in the class when you were doing the exercise, because at the beginning, I was 
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only listening to the song and I did not understand very well, at times, I was able 
to understand some words but not all of them… in general I was not being able 
come up with the main idea of what in reality… the message of the song was 
about, but as soon as you showed the video, I realized  what the message was 
about, in order words, I was able to give ideas of its meaning better than before I 
listened to it, before of only listening to it)]  
The above excerpt made by Kevin evidences the correlation between images and lyrics 
for learners to have a better understanding of the music video material when it is mediated by the 
teachers’ instruction. It is evident that the instruction given to learners before presenting the 
video along with the images really helped him to convey the message of the song as it is 
corroborated by Kevin when he said that at the beginning he could understand some words 
(probably those presented in the instruction), but not all of them, and after watching the video he 
was able to realize what the song message was about. 
 As Kevin stated, he was not able to understand what he was listening to in general, he 
only understood some words, those introduced by me in the instruction as unknown vocabulary, 
but when he was exposed to the video, he was able to connect what he was listening with the 
images shown in the video which led him to fully comprehend the real message of the song. 
Aspects/characteristics, or Qualities of the Music videos that make a Difference in the 
Development of Learners’ Listening Skill 
The data from the students’ listening comprehension of the songs suggest that in order for 
music videos to be effective for the development of listening, the mere connection between 
image and lyrics is not enough. Other characteristics in the song or in the way the singers 
interpret the song may impact the comprehension of the audio material to EFL learners. 
One aspect that made a difference in the learners’ capacity to comprehend the oral input 
from the songs was the way that the singers orally delivered the lyrics. At times, the participants 
may not have entirely understood the lyrics due to dialectal issues, and other times due to the 
way the artists vocalized the words. For example, Yeison and Carolina experienced problems to 
some extent while listening to and watching the video in terms of comprehending the singers’ 
pronunciation. Prove of the difficulties dealing with the pronunciation is shown in the next 
excerpt by Carolina when questioning her about the difficulties she encountered while carrying 
out the listening activities: 
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[Interview, lines 370-372] 
Carolina: [La pronunciación es muy diferente y hace que no todos la interpreten 
igual. Hay personas que tienen una pronunciación un poquito complicada a 
comparación de otras. (The pronunciation is very different and makes that not 
everybody interprets it in the same way. There are people whose pronunciation is 
quiet complex comparing with other people.)]. 
Although Carolina and I were talking about the challenges involved in listening to songs 
in general, she may also be referring to the differences between the songs sung by American 
artists and those sung by artists with different English accents. The song “You’re Beautiful” by 
Cristina Aguilera was easy for learners to understand in terms of pronunciation because this 
singer’s accent is American, which is the accent that the participants are accustomed to hearing 
in their classroom scenario. On the other hand, the song “Peace on Earth” performed by the Irish 
band U2 was very complex for the learners to understand, due to the fact that the singer’s accent 
is British-like. This kind of accent differs from the American pronunciation in aspects such as 
omitting the “r” when it is located in the middle or at the end of a word. The pronunciation 
variations from one dialect to another may cause further difficulties to EFL learners to 
understand words in songs. 
The fact that the participants in this study seemed to have an easier time understanding 
American artists in songs can be seen in the following excerpt by Ali. After working on the song 
and video “Dream” by Ozzy Osbourne (an American artist), Ali responded the following to the 
question about her comprehension of the song: 
[Questionnaire February 10th] 
Question: Tuvo dificultades para entender lo que estaba escuchando? 
Ali: [Line 15th. No, el vocabulario es conocido y la pronunciación entendible. 
(Line 15 questionnaire February 10th: No, The vocabulary was known and the 
pronunciation was understandable.)].  
Ali reports that she was able to understand what she was listening to since the vocabulary 
was familiar and the pronunciation understandable for her. Her comprehension of the audio 
material can be also seen in her high performance on a listening task based on the song (see 
appendix B) where students were asked to listen and to order the stanzas of the song, which were 
given to them in the wrong order.  
Another relevant aspect to pay attention to when using music videos for EFL educational 
purposes is the vocabulary contained in the lyrics. Songs may contain words which may be 
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complex for EFL learners to recognize and understand. Non-standard language such as “without 
each other’s help there ain’t no hope for us” may challenge the students’ understanding of the 
meaning of a song, even if the language has been introduced in the class. Since the participants 
were not in a native English speaking context where these expressions may be heard and used 
more often by speakers of the language, it may be difficult for them to immediately internalize 
its meaning and semantic references. While hearing non-standard words or expressions in 
everyday life situations may be normal for native speakers of English, it is not common for EFL 
learners to be exposed to such language in the classroom. For example, the variation “ain’t” 
(isn’t, aren’t, am not) was present in most of the songs I presented to the students. The use of 
“ain’t” may be common among young Americans, but because it reflects non-standard English, it 
may not be part of EFL instruction, where English teachers may emphasize standard English 
forms. The argument that the uncommon vocabulary contained in the songs challenged the 
students listening skills is corroborated in the next excerpt made by Yeison when asking him 
about whether or not the music videos were appropriate to develop the listening skill:  
[Interview, lines 107-109] 
Yeison: [Entrevista, líneas 107-109]: Pues … no sé, yo creo que sí, pero no 
siempre porque hay cantantes que usan términos como dicen, eh … slang y usan 
palabras que como no son muy conocidas en español, son terminos como que 
quieren decir “parce”. (Interview, lines 107-109: well… I do not know… I think 
they are [the music videos] appropriate, but not always because there are singers 
that use terminologies as is said, eh…slang and they use words that are not very 
well known in Spanish, are words which means for example “parce”  [Colombian 
slang words to refer to a close friend])].  
Yeison points out the importance of having in mind what kind of expressions are 
included in the song lyrics while selecting music videos for educational purposes so that those 
videos can be effective as a tool for language learning. It could be possible that teaching those 
kinds of expressions might enhance the listening comprehension since they help foreign 
language learners to learn authentic expressions in the target language. In that sense, it is 
important to have in mind that sometimes the expressions or vocabulary contained in the music 
videos can be considered easy from the point of view of the teacher. Nevertheless, learners may 
experience difficulties in understanding particular words and expressions.  
An interesting issue related to vocabulary that emerged from the data was that while 
listening to the song, some learners had difficulties in recalling the meaning of words that were 
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explicitly introduced and explained before exposing them to the song. Such situation occurred 
with the word “drench” in the song “Wake Me Up When September Ends” by Green Day. 
Before presenting the song, I introduced the word to the learners by writing it down on the board 
so that everyone could visualize it. I asked the students for the meaning of the word, but they did 
not know what the word meant. I explained the word to the learners by giving a synonym (wet). I 
added a context for the application of the word (“when it rains, you get drenched. Drench is a 
synonym for wet”). Although I presented the word in context to the students, some of them 
seemed not to understand the word in the song. After carefully looking at the context of the word 
“drenched” in the song, I realized that the students’ lack of understanding of the word in the song 
was that the context did not support the meaning that I gave to the students. In the song, the word 
was in the phrase “drenched in my pain again”, which shifts the meaning of “drench” as “wet” to 
a more metaphoric meaning of the word (i.e., submerged in my pain, drowning in my pain). The 
difficulty in understanding this word is corroborated by Yeison when I asked him about whether 
or not he had learned from the implementation of the music videos in his English classes. Yeison 
was able to remember the word, but unable to recall its meaning:  
[Interview, lines 149-150] 
Yeison: [Por ejemplo, Palabras o expresiones o nuevas palabras raras como 
drench que no se qué significa. (For example, words [sic], expressions or new 
words that are bizarre [for him] such as “drench” that I do not know that it 
means)]. 
The same situation occurred in Ali’s performance in the execution of the listening 
activity based on the video “Wake Me Up When September Ends” where she was not able to 
recognize the word, despite the fact that I introduced the word before exposing the group to the 
song. In the fill-in-the-blanks activity presented below, Ali did not fill out the space for the word 
“drench”. As I revised the students’ performance in this task, I completed what they left 
unanswered: 
[Song: Wake me up when September ends] 
Sample task 4 
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Notice that although Ali was able to fill out most of the blanks, she was unable to 
understand the word drench. Possible explanations for her lack of recognition of this word 
include difficulties in recognizing the combination of the consonants /d/ and /r/ together, or 
difficulties in finding in the phrase a reference to “wet”.  
Some of the songs selected for the listening activities may have not been the most 
appropriate in terms of the participants’ language proficiency level. For pre-intermediate 
students, parts of songs such as “Peace on Earth” could have challenged the students with 
completely unfamiliar words and semantic relationships. For example, the underlined phrases in 
following stanzas in “Peace on Earth” could have been difficult for the students at this level to 
comprehend, because the intention of the author may have been poetic: 
Where I grew up 
There weren’t many trees 
Where there was wed tear them down 
And use them on our enemies 
They say that what you mark 
Will surely overtake you 
And you become a monster 
So the monster will not break you 
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Data examples from questionnaires done by Carolina and Jesse in relation to the amount 
of information they understood from the listening material also suggest that they were unable to 
understand some words contained in the video due to their level of the language. 
[Questionnaire March 04th, lines 26-27] 
Carolina: [habían términos que aun no manejo (There had been some words that I 
do not know yet)] 
Jesse: Hubo algunas palabras que no entendía (There were some words that i did 
not understand)] 
[Questionnaire February 24th, line 14] 
Jesse: [El vocabulario estaba algo complicado.( The vocabulary was quite 
difficult)]. 
Learners’ Self Awareness of their Listening Development Through the use of Music videos 
The analysis of the participants’ interviews and questionnaires suggests that in their view, 
the music videos provided opportunities for them to acquire new elements of English. Some 
participants made evident that when the music videos provided comprehensible input (i.e., when 
they could recognize the oral version of the song through the connection with images of the 
video), they felt that they learned more vocabulary and expressions. In his Interview, Kevin 
offered that the music videos were an effective tool for learning vocabulary and for acquiring 
listening skills:  
Kevin: [Lines 222-223 & 225-226: Yo pienso que le incrementa a uno el léxico y 
le incrementa a uno la facultad de escuchar. y sé que puede incrementar más uno 
viendo y escuchando al mismo tiempo eh …, el lenguaje. (I think that it increases 
our lexis and in addition increases our listening ability. I also know that the 
language could increase a lot by watching and listening at the same time)].  
Kevin holds the view that the use of videos in English classes can effectively help 
learners to better understand the listening material (when it is a song), and that this process 
results in an improvement of the listening skill. This is shown in the next answer when Kevin 
was asked about the relevant information he learned from the implementation of the music 
videos in his English classes: 
Kevin: [Interview, lines 268-274: cuando usted llego a implementar, eh… el 
video, yo me di cuenta en realidad  puedo aprender inglés así más fácil por lo que 
… primero usted llego y colocó la canción, después mostro el video y ya todo el 
mundo “ahhh”, ya podía todo el mundo sacar ideas, ya pensar en ingles pero nos 
ayudo a estar mejor entonces aprendí mucho de este… de ese video porque… me 
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ayudo a comprender mas…(When you came to implement, eh… the video, I 
realized that in reality I can learn English easier because… first you played the 
song, then you showed the video and then everybody could come up with ideas, 
think in English, it helped us to feel more confident with the video activity, so I 
learned a lot from.. from those music videos because… it helped me to better 
comprehend [ the listening material]…)].  
Kevin’s thoughts about the implementation of music videos in class made me wonder if 
he had not been familiar with the use of music videos in his foreign language classes. He pointed 
out that at first he did not pay attention to the relationships between the video and the song, but 
that later on he realized that he could use the images to make meaning of the spoken language. In 
the next excerpt, Kevin expressed his ideas about what made the difference in the development 
of his listening skill with the implementation of music videos in his classes: 
[Interview, lines 304-313] 
Kevin: Como le parece que en el principio que usted fue, no entendía nada, ni con 
el video, ni nada Al principio eran muy poquitas las cosas, pero porque no le 
prestaba casi atención bien a, a lo que en realidad quería expresarme … la canción 
con el video, o sea, solo yo llegaba y miraba el video y no me colocaba a escuchar 
porque me distraía, pero … identifiqué que al mismo tiempo que yo voy viendo el 
video y escuchando … pienso en inglés y puedo dar una interpretación de lo que 
está sucediendo… en ese cuadro. (Well, at the beginning, when you went to my 
class, I did not understand anything, even with the video At the beginning I 
understood just a few things, but due to the fact that I  paid little attention to 
what..what in reality [the video] attempted to tell me… the song with the video, in 
other words, I only watched the video and paid little attention to listening because 
I would distracted , but… I identified that at the same time that I am watching and 
listening to the video… I think in English and I am able to come up with an 
interpretation of what is happening… in that context.)   
Kevin expressed that they liked the use of music videos in the English class for 
educational purposes, and that the music videos gave him topics to speak in English with other 
people. So, in Kevin’s view, the use of music videos in the English classroom is effective and 
desirable. 
[Interview, lines 287-292] 
Kevin: A mí me gusto mucho la práctica que usted hizo ahí con nosotros porque 
después de que usted se iba yo pensaba, el profesor por qué no trae cosas así? 
Pues bueno, el profesor también tiene buena tónica de enseñarnos a nosotros, pero 
yo quería seguir hablando sobre ese video con las demás personas, pero el tiempo 
era muy corto, pero si… si sirve esa presentación para uno hablar en inglés con 
otras personas. (I liked a lot the practice that you made there [in his class] with us 
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because after you left the classroom, i thought, why does not the professor bring 
things like this to the class? Well, the professor also has a good way of teaching 
us, but i wanted to continue talking about that video with the other people [his 
partners], but the time given was very short. But yes… the presentation [the music 
video activity] is useful for us to speak in English with other people.)]. 
Like Kevin, Ali also reported that music videos are a didactic way of learning English. 
When I asked her about whether she used music video material to support her English learning, 
she said: 
[Interview, lines 16-17] 
Ali: Eh … Porque me parece algo muy didáctico para aprender el inglés y … 
ayuda mucho (Eh… because I think it is something very didactic to learn English 
and… it helps a lot. 
[Interview, lines 23-24] 
Ali: Eh… Ayuda a… Nos ayuda más a desarrollar el listening para escuchar muy 
bien. (Eh… it [the audiovisual material] helps us to develop the listening skill for 
listening better)].  
From Ali’s excerpts, it can be evident that she perceived the video as an effective tool for 
language learning. 
Similar to Ali and Kevin, Carolina and Jesse also reported that video material can be 
effective for language learning when I asked them about what made the difference in their 
listening development with the implementation of the music videos in their English classes: 
[Interview, lines 410-411] 
Carolina: Eh… Todos los jóvenes hoy en día somos personas totalmente audio-
visuales y eso ayuda muchísimo para la comprensión de… de ciertas cosas (Eh… 
we the young people nowadays are totally audiovisual and it [the video material] 
helps  a lot in the comprehension of certain things)]. 
[Interview, lines 512-515] 
Jesse: escuchando así solamente pues no … no podemos entender mucho, pero 
cuando vemos ya … que es lo que están haciendo … lo que paso con el video … 
ya comprendemos más fácil que es lo que quieren decir, o de que se trata toda la 
canción o todo.( Only listening no … we cannot understand too much, but when 
we see what… what people are doing … what happened with the video… then we 
easy understand  what they [people] want to say, or what the song is about]. 
From the excerpts above it is evident that the participants of this study perceive the video 
material as an effective way for them to learn the target language. 
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Unexpected Finding: Classroom Acoustics Impacted the Quality of the Listening Material 
The data from the students’ questionnaires and interviews suggest that there are factors 
other than linguistic that can interfere with the effectiveness of the activities designed around 
video materials. In this study, an important factor that deterred at times the optimal 
accomplishment of the listening tasks was the acoustics of the classroom where I implemented 
my listening lessons. Before the lessons, I made sure that the audio worked well by testing it at 
home. However, when I played the audio in the classroom, the difference in the quality of the 
sound was very noticeable. In the classroom, the singer’s voice sounded congested, unlike the 
way it sounded when I tested the audio at home. The quality of the sound made me realize that 
regardless of the quality of the planned activities, if the audio material cannot be optimally 
delivered, the instructional activities may fail.  
Although I tried as much as possible to select videos that were clear concerning the 
singers’ pronunciation and sound of the song itself, the acoustic of the classrooms where the 
video material was presented affected the sound’s quality. According to the participants, having 
audio difficulties led them to experience boredom, and lose interest in the music video material 
and listening activity. The lack of effectiveness of the video material due to the acoustic of the 
classroom is corroborated by Carolina when asking her about the way she felt carrying out the 
listening task based on the video “Peace on Earth” by U2: 
[Questionnaire February 24th, lines 12-13] 
Carolina: [Confundido, aburrido; porque no se escuchaba bien y la canción no 
genera gusto, parecía monótona. (Confused, bored, because it [the song] did not 
sound right, and the song does not generates interest. It seemed monotonous)]. 
Like Carolina, Yeison also showed evidence of the important role that the acoustic plays 
in the understanding of the listening material. When questioning him about the amount of 
information he had understood from the video material, he said: 
[Questionnaire February 24th, Line 20-23] 
Yeison: [Un poco, audio distorsionado. (A little, distorted audio)].  
Yeison argued that he had some trouble understanding the music video message of the 
song called “Peace on Earth” by U2 due to the fact that the audio was distorted, being this fact 
one of the possible issues that led to a lack of understanding of what he was listening. Evidence 
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of what Yeison is arguing here was also evidenced by me in the next quote of my research 
journal: 
[Research journal, lines 61-63: I consider this video session would have had better 
results if the acoustic of this room were better. No matter what kind of audio 
devices I used to improve the audio of the video, the sound was still being heard 
distorted in some parts of it.].  
My perceptions and the students’ thoughts about the sound made it evident that there was 
a problem with the acoustics of the room and that it was not only the learners’ perceptions. The 
case of Yeison, who was usually very successful while listening to the music video material [See 
appendix B], confirmed to me that audio problems can highly affect the learners’ performance 
despite their listening proficiency level.  
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Discussion 
By participating in this study, Ali, Yeison, Kevin, Carolina, and Jesse made a big 
contribution to my understanding of the influence of music videos in the development of EFL 
learners’ listening skill. In particular, these findings provide insights about the aspects/ 
characteristics, or qualities of the music videos that make a difference in the development of the 
learners’ listening skills. Furthermore, the findings evidenced the participants’ perceptions of 
their own development of their listening skill through the use of music videos. 
Learners’ Listening Development Mediated by the Visual Support and the Teacher’s Instruction 
The findings suggested that when there is a relationship between the video images and 
the song lyrics mediated by the teacher’s instruction, authentic material such as music videos can 
serve as a tool for language learning. Conversely, music videos which images are not related to 
the lyrics, if left without the mediation by the teacher, may not be appropriate materials for the 
students to effectively develop listening skills.  
A study by Rubin (1999) about the effect on listening comprehension of teaching 
listening strategies using Spanish video in a group of second-year-second-semester students of 
Spanish, suggests that the teacher’s mediation plays a key factor in the students’ processing of 
information. In her study, Rubin (1999) selected the video passages so that they allowed the 
participants’ effective use of world knowledge and foreign language knowledge (connection 
between experience and prior knowledge). The participants were presented key words related to 
the video as a way to prepare them for the video activity. The teachers’ mediation in the selection 
of videos which were meaningful for learners as well as the presentation of key words previously 
to the learners’ exposure to the video material facilitated the learning process of the participants 
of this study. Learners in this study were expose to such kind of video material that evoked 
comprehensible input or as Rubin (1999) says, videos where the interactions among the 
characters in the video provided clues as to the nature of their relationship and their intentions 
toward each other; so the actions performed in the video provided the learners some clues for 
them to deduce what was being said in the videos presented in the instruction. In one of the data 
examples provided by Rubin (1999), she shows how a learner was able to deduce language from 
the context because of the images shown in the video were connected with the audio presented. 
  43
This learner was exposed to a five-minute video clip of a Colombian film in Spanish chosen to 
hook into the world-knowledge of the learner to a man who had no knowledge in Spanish. The 
video was shown first time without the sound and the learner was asked to tell the researcher 
what the clip was about. Without the sound, the man was able to determine that the main focus of 
the five-minute clip was a lesson in geography. The learner was able to deduce the content of the 
video because of this knowledge of the world.  The learner paid attention to the surroundings as 
well as the interaction between the people in the video. 
Like in Rubin (1999), the subjects of the current study also showed a significant 
understanding of the music video material presented in the instruction when videos had a close 
relationship between the images and the song lyrics, and when the teacher mediated the new 
vocabulary, since the video content along with the new vocabulary gave them an overview of 
what the videos were about, leading them to a better understanding of what they were listening 
to. 
In the present study, data revealed that the incorporation of the visual support while 
carrying out the listening tasks enables learners to predict language from the context, which 
gives as a result a better understanding of the listening material in the target language. However, 
the findings suggested that the incorporation of the visual support was effective just in the cases 
where the song lyrics and the video content were close related. When there was not a close 
relationship between lyrics and content, learners were mislead and failed to understand what they 
were listening. This finding is significant because it suggests that although the learning process 
of the five participants differed, the visual clues when content and lyrics were connected as well 
as when the teacher mediated through the presentation of new vocabulary in the pre-listening 
activities, helped the subjects of this study to predict and infer language from the context that 
lead them to a better understanding of the listening material. 
The application of a variety of music videos that connected the content with the lyrics 
along with the teacher’s mediation while presenting the new vocabulary, seem to have allowed 
Ali, Yeison, and Kevin to deal with the understanding of the general message of some of the 
music videos presented in each video session and to enable them to memorize actions performed 
by the people in the video they were seeing, and then apply those images for them to solve the 
song tasks In a study by Meskill (1995) with a learner of French as a foreign language, she 
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compared the learner’s listening with and without visual support. Meskill (1995)’s identified that 
the first time the learner listened to the initial ten-second chunk of a commercial, the actors' 
French sounded like a long, indistinguishable set of words the learner was not able to recognize. 
However, by instantaneously repeating the sequence several times, and by relating what she was 
hearing and reading to the visual clues in the video, she managed to hear, and see how these 
French sounds relate to actual words and their meanings, which helped her to understand what 
she was listening. The findings on Ali, Yeison, and Kevin confirm Meskill’s (1995) hypothesis 
that images enhance comprehension, storage, and recall of information.  
Unlike Ali, Yeison, and Kevin; Carolina and Jesse seemed not to have as good a 
performance as the other participants. They seemed to have the tendency to superficially try to 
convey meaning from the song without analyzing the video content in order for them to fully 
comprehend what they were listening to. This is probably due to the fact that they were not 
accustomed to be exposed to audiovisual material regularly in the classroom. The lack of 
opportunities for listening practice in the classroom environment may lead learners to get lost 
when being exposed to the listening material due to the fact that the listening skill needs constant 
practice in order to be developed. Van Duzer (1997) states that listening is a critical element in 
the competent language performance of adult foreign language learners. Listening is a 
demanding and complex process that involves factors that characterize the listener, speaker, 
message content, and any accompanying visual support. The speaker’s use of colloquial 
language and reduced forms, familiarity of content and ability to interpret visual support also 
affect comprehension. It is possible that the lack of opportunities to listen to difficult elements of 
speech often in the classroom may have impacted Carolina and Jesse’s listening performance. 
In Ali, Yeison, and Kevin case, although they were under the same language learning 
conditions, they showed evidenced to be more successful in the understanding of the listening 
material than the other participants, this fact could be explained because they probably had more 
chances to be expose to listening material outside their classroom, as Yeison reported in the 
interview, who argued that he learn English by listening to music and watching movies. Another 
possibility could be that probably their English proficiency level was high in relation to the other 
participants. 
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Features of Music videos that Seem to Make the Difference in the Learners’ Perception of the 
Development of their Listening Skill 
Listening is considered by EFL learners as one of the most difficult skills to develop in 
language learning. In that sense, the material employed to work on this language skill needs to be 
well selected. Because music videos are part of the popular culture of a group of people, and are 
not designed for EFL teaching material, they may contain expressions/collocations, and 
vocabulary that are used by native speakers in everyday life scenarios, but that may not be 
common in a foreign language scenario. Music videos may contain culturally-irrelevant material 
that may make it difficult for EFL learners to derive meaning from them, a challenge that 
becomes bigger if the listening material does not have visual support that enables learners to 
come up with the general message of the song. Although music videos are generally welcome as 
part of language classes by teachers and students, teachers have to exercise caution in the 
selection of music videos for teaching English as a foreign language. Evidence of the difficulty 
for foreign language learners to convey meaning from the listening material in some of the music 
videos selected for this study, was the participants’ reported trouble to identify the vocabulary 
contained in the music videos presented in each video session, although most of the vocabulary 
was introduced in the pre-listening activities. The difficulty to understand the listening material 
reported by the participants of this study coincides with Burt (1999)’s idea that caution should be 
taken while using video as a language learning tool because authentic audio materials move at a 
pace difficult for a nonnative speaker to follow.  
Peachey (2002) argues that when we listen in our everyday lives we hear language within 
its natural environment, and that environment gives us a large amount of information about the 
linguistic content we are likely to hear. Since learners from this study are not in an English-
speaking environment outside the classroom, they had difficulties understanding some of the 
expressions contained in the music videos presented in their classes.  
When learners are in an English-speaking environment, they are more likely to deal with 
aspects pertaining to the target language such as vocabulary, expressions, collocations, cultural 
aspects, etc. which are part of the everyday life language scenarios. This makes language 
meaningful and understandable because learners are able to convey meaning from the 
environment itself, derived from means such as interaction with other people, television, radio, 
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newspaper, internet, etc. In that sense, for foreign language learners to better understand the 
listening material presented in their English classes, the foreign language classroom should 
provide chances for learners to be able to convey meaning from the listening material; that is to 
say, the foreign language classroom should provide comprehensible input so that EFL learners 
are able to predict language from the context provided. As it is stated by Krashen (cited in 
Silalhi, 2000), a second language is learned through receiving and understanding comprehensible 
input so that language learners are able to predict, guess, infer, and associate the meaning of the 
linguistic information involved in the context where the speech act takes place, then learners are 
able to comprehend grammar and vocabulary that would otherwise be very difficult for them to 
comprehend.  
The better the teacher’s mediation is in regards to the new target language vocabulary 
before exposing learners to music video material, the more likely learners will be able to succeed 
in the execution of the listening tasks. That was the case of Ali and Kevin who despite the fact 
that they were not as proficient as Yeison in terms of listening, they were able to convey 
meaning from the video material thanks to the close relationship between video and content of 
some of the music videos presented along with the teacher’s mediation while preparing them for 
the listening task with the presentation of new vocabulary and expressions. 
Aspects that Lead to a Lack of Effectiveness of the Audio Material 
The results of the current study hints that an aspect such as the acoustic of the classroom 
may contribute to a lack of effectiveness of the listening material presented in class. Although 
the videos presented in each session were previously tested for high sound quality, some of them 
did not sound as expected and caused problems to the students’ understanding. Regardless of the 
students’ capacity to identify elements in the songs, the acoustics of the classrooms can make the 
difference between succeeding or failing on completing a listening activity. Buck (2001) argues 
that the listening process can be considered as the result of a series of information sources, where 
acoustic input, details of context, and general knowledge intervene. From this perspective, an 
effective lesson using music videos must be complemented with the selection of a classroom 
where the acoustic factor cannot affect the audio qualities of the material. Otherwise the listening 
material loses effectiveness. 
  47
Instructional and Research Implications 
From an instructional perspective, this study suggests important implications for EFL 
teachers concerning the design and implementation of listening tasks regarding music videos. 
The findings propose the use of music videos that provide comprehensible input for EFL learners 
so that inference from context, prediction, and contextualization come into play while carrying 
out a listening task.  
The findings of the current research show that when the content of English music videos 
is closely related with song lyrics, learners have more chances for the comprehension of   the 
target message of the music video if the images shown are clear enough in order to avoid 
inaccurate interpretations. In addition, it is evident that the mediation of the instruction in the 
form of before, while, and after listening tasks, together with the teacher’s elicitation, body 
language and explanations, were relevant aspects in the learner’s performance during the 
listening activities. It is important, however, to keep in mind that the format and content of a 
listening task needs to be carefully designed so that the teacher controls the level of difficulty of 
the task. Activities where the students are given the entire lyrics are more controlled than 
activities where the students are required to listen and to produce the lyrics themselves. When 
students are provided the lyrics in writing to complete a listening activity, they may use 
strategies other than listening to solve the activity (e.g., reading strategies such as prediction, 
scanning and skimming). Therefore, teachers must always be watchful of the particular listening 
goals they want students to reach and design the listening activities appropriately.  
TEFL teachers should bring more listening tasks based on visual material regularly to 
their instruction. These materials provide comprehensible input in order for learners to get 
familiar with aspects proper of the target language such as expressions, collocations, and new 
vocabulary. In other words, teachers should bring activities that allow learners to take the 
maximum advantage of audiovisual material to develop their listening skill. A more prominent 
presence of audio-visual activities is especially important in courses such as Pre-Intermediate 
English where learners are starting the process of getting familiar with the target language, and 
where the incorporation of the visual clues are essential for the comprehension of the listening 
material. 
Areas for further research in the topic of using music videos for the development of L2 
listening comprehension include inquiring for how learners’ participation may affect how they 
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internalize listening skills, as some people’s personality inhibit them to answer orally during the 
process of elicitation, affecting the assessment process of the learners’ performance carrying out 
the listening tasks. Additionally, future research may look into the potential of audiovisual 
activities in helping students improve their listening skills, use of idiomatic expressions, 
vocabulary, and speaking skills. It may also be interesting to explore how other audiovisual 
materials different from music videos such as podcasts, documentaries, educational videos and 
movies, as well as relevant instructional methodologies may contribute to students’ development 
of oral skills.    
Further research could also explore how student’s oral and literacy levels may affect their 
understanding during their exposure to audiovisual activities. Finally, research on audiovisual 
materials for EFL teaching could focus on the incorporation of images in the design of speaking, 
reading, and writing activities and investigate if the images might enhance learners’ development 
of language skills.  
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Conclusion 
 The current study aimed at exploring the listening skills in a pre-intermediate English 
course at the TEFL program of a university in the city of Pereira (Colombia) after the learners’ 
exposure to audio-visual material (music videos) in their classroom environment. 
The findings in this study suggest that the use of music videos can greatly improve the 
learners’ development of their listening skill, if they are mediated by the teacher’s material 
design and instruction, as well as if they are appropriate in terms of the connections existing 
between the content of the lyrics and the content of the images, the right level of language, and 
audio quality. The research shows that implementing music videos that have a close relationship 
between the video content and the song lyrics are a key factor for learners to comprehend the 
intended message of the song in the target language. It is essential to consider the singers’ 
pronunciation and their use of language when rendering their performance. In this sense, the 
teachers’ mediation in both the design and the implementation of the activities is essential for the 
success of listening-based lessons.   
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Appendix A 
MUSIC VIDEO ACTIVITIES 
ELI/UTP 
Course: Pre-Intermediate 
Date: 
 
You’re Beautiful 
By Cristina Aguilera 
 
Every day is so wonderful  
And suddenly, i saw debris  
Now and then, I get insecure  
From all the pain, I'm so ashamed  
 
I am beautiful no matter what they say  
Words can't bring me down  
I am beautiful in every single way  
Yes, words can't bring me down  
So don't you bring me down today  
 
To all your friends, you're delirious  
So consumed in all your doom  
Trying hard to fill the emptiness  
The piece is gone left the puzzle undone  
That's the way it is  
 
You are beautiful no matter what they say  
Words can't bring you down  
You are beautiful in every single way  
Yes, words can't bring you down  
Don't you bring me down today...  
 
No matter what we do  
(no matter what we do)  
No matter what they say  
(no matter what they say)  
When the sun is shining through  
Then the clouds won't stay  
 
 
And everywhere we go  
(everywhere we go)  
The sun won't always shine  
(sun won't always shine)  
But tomorrow will find a way  
All the other times  
 
'cause we are beautiful no matter what they say  
Yes, words won't bring us down, oh no  
We are beautiful in every single way  
Yes, words can't bring us down  
Don't you bring me down today  
 
Don't you bring me down today  
Don't you bring me down today
ELI/UTP 
Course: Pre-Intermediate  
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Date:  
Exercise: Listen to the song and number the stanzas according to the order of the song, then rewrite the 
song on the right side of the sheet. 
DREAMER 
By Ozzy Osbourne 
 
Wondering if mother earth will survive___   ________________________________ 
Gazing through the window at the world outside____  ________________________________ 
Hoping that mankind will stop abusing her, sometime___ ________________________________ 
 
Watching all of history repeat itself, time after time___  ________________________________ 
After all there’s  only just the two of us___              ________________________________ 
And here we are still fighting for our lives___   ________________________________ 
 
I’m just a dreamer, who dreams of better days____  ________________________________ 
            
I’m just a dreamer, I dream my life away____   ________________________________ 
 
I’m hoping that the dawn will bring a sign___               ________________________________ 
A better place for those who will come after us this time___  _______________________________ 
I watch the sun go down like everyone of us____  ________________________________ 
 
I’m just a dreamer, who dreams of better days___  ________________________________ 
I’m just a dreamer, I dream my life away, oh yeah___  ________________________________ 
  
Your higher power may be God or Jesus Christ___  ________________________________ 
I’m living in a dream, a fantasy___    ________________________________ 
Without each other’s help there ain’t no hope for us___  ________________________________ 
Oh yeah, yeah, yeah___      ________________________________ 
It doesn’t really matter much to me___    ________________________________ 
 
 
When will all this anger, hate and bigotry be gone? ___    _______________________________ 
It would be nice if we could live as one___   ________________________________ 
If only we could all just find serenity___   ________________________________ 
 
Oh yeah, yeah, yeah___      ________________________________ 
I’m just a dreamer, who dreams of better days, ok___  ________________________________ 
I’m just a dreamer, who’s searching for the way, today_  ________________________________ 
I’m just a dreamer, dreaming my life away___   ________________________________ 
I’m just a dreamer, I dream my life away, today___  ________________________________ 
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ELI/UTP 
Course: Pre-Intermediate  
Date:  
PEACE ON EARTH 
By U2 
 
Heaven on earth 
We need it now 
I’m sick of all of this 
Hanging around 
 
Sick of sorrow 
I’m sick of the pain 
I’m sick of hearing 
Again and again 
That there’s gonna  be 
Peace on earth 
 
Where I grew up 
There weren’t many trees 
Where there was wed tear them down 
And use them on our enemies 
 
They say that what you mark 
Will surely overtake you 
And you become a monster 
So the monster will not break you 
 
And its already gone too far 
You said that if you go in hard 
You won’t get hurt 
 
Jesus can you take the time 
To throw a drowning man a line 
Peace on earth 
 
Tell the ones who hear no sound 
Whose sons are living in the ground 
Peace on earth 
 
No who’s or whys 
No one cries like a mother cries 
For peace on earth 
 
She never got to say goodbye 
To see the color in his eyes 
Now he’s in the dirt 
Peace on earth 
 
They’re reading names out 
Over the radio 
All the folks the rest of us 
Won’t get to know 
 
Sean and Julia 
Gareth Anne and Peter 
Their lives are bigger than 
Any bigger 
 
Jesus can you take the time 
To throw a drowning man a line 
Peace on earth 
 
To tell the ones who hear no sound 
Whose sons are living in the ground 
Peace on earth 
 
Jesus in the song you wrote 
The words are sticking in my throat 
Peace on earth 
 
Hear it every Christmas time 
But hope and history wont rhyme 
So what’s it worth 
 
This peace on earth 
Peace on earth 
Peace on earth 
Peace on earth
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ELI/UTP 
Course: Pre-Intermediate  
Date:  
"Wake Me Up When September Ends" 
By Green Day 
 
Summer has come and passed 
The innocent can never last 
wake me up when September ends 
 
like my father's come to pass 
seven years has gone so fast 
wake me up when September ends 
 
here comes the rain again 
falling from the stars 
drenched in my pain again 
becoming who we are 
 
as my memory rests 
but never forgets what I lost 
wake me up when September ends 
 
summer has come and passed 
the innocent can never last 
wake me up when September ends 
 
ring out the bells again 
like we did when spring began 
wake me up when September ends 
 
here comes the rain again 
falling from the stars 
drenched in my pain again 
becoming who we are 
 
as my memory rests 
but never forgets what I lost 
wake me up when September ends 
 
Summer has come and passed 
The innocent can never last 
wake me up when September ends 
 
like my father's come to pass 
twenty years has gone so fast 
wake me up when September ends 
wake me up when September ends 
wake me up when September ends
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ELI/UTP 
Course: Pre-Intermediate  
Date:  
"Wake Me Up When September Ends" 
By Green Day 
 
Summer has_____ and passed 
The innocent _____never last 
______me up when September ends 
 
like my father's ______ to pass 
seven years has______ so fast 
_______ me up when September ends 
 
here ______the rain again 
_______from the stars 
_______in my pain again 
_______who we are 
 
as my memory rests 
but never _______what I lost 
_______ me up when September ends 
 
summer has ______and passed 
the innocent ______ never last 
______ me up when September ends 
 
ring out the bells again 
like we _______when spring began 
_______ me up when September ends 
 
here_______ the rain again 
________ from the stars 
________ in my pain again 
________who we are 
 
as my memory rests 
but never ______ what I lost 
_______me up when September ends 
 
Summer has ______ and passed 
The innocent______ never last 
________ me up when September ends 
 
like my father's ________ to pass 
twenty years has _____ so fast 
_______ me up when September ends 
_______me up when September ends 
_______ me up when September ends 
 
Can- wake -Come- gone- falling –comes- 
forgets -drenched- becoming- did- 
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Appendix C 
 
Universidad Tecnológica de Pereira 
Licenciatura en la Enseñanza de la Lengua Inglesa 
Use of audio-visual material for the development of Ls’ listening skill 
 
Querido estudiante responda  a las siguientes preguntas de acuerdo a su desempeño durante la 
actividad de escucha que acaba de desarrollar. 
 
1. ¿Cómo se sintió llevando a cabo la actividad de escucha? 
a. Confundido____ 
b. Ansioso______ 
c. Aburrido______ 
d. Normal_______ 
¿Cuál fue la razón para sentirse de ese modo?  
________________________________________________________________________________ 
2. ¿Tuvo problemas para llevar a cabo la actividad de escucha? 
Si_________           No_______  ¿Por qué?________________________________________ 
 
3. ¿En qué medida entendió lo que estaba escuchando? 
Todo______ 
Casi todo_____ 
Más de la mitad______ 
Un poco______ 
Casi nada______ 
Nada_______ 
 
¿Por qué? 
________________________________________________________________________ 
4. ¿Cuál fue su mayor dificultad mientras veía el video? 
a. Vocabulario______  b. calidad de sonido____   c. acento    d. otra______  ¿Cuál? _____ 
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5. ¿Aprendió algo nuevo el día de hoy de la actividad que acaba de desarrollar? 
Si______      No______ ¿qué? _________________________________________________ 
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Appendix D 
 
Universidad Tecnológica de Pereira 
Licenciatura en la Enseñanza de la Lengua Inglesa 
Use of audio-visual material for the development of Ls’ listening skill 
Entrevista  
 
Querido estudiante responda las siguientes preguntas  de acuerdo a su propio proceso de aprendizaje 
con relación a  la habilidad de escucha. 
  
1. ¿Acostumbras usar material audio-visual como videos de canciones, películas, 
documentales, etc. espacios diferentes al salón de clase? 
Si_______  No________ ¿por qué?___________________________________________ 
 
2. ¿Crees  que el material audio- visual (videos) es apropiado para trabajar la habilidad de 
escucha? 
Si________ No______   ¿por qué?____________________________________________ 
 
3. ¿Qué problemas o limitaciones has experimentado mientras estas haciendo uso del 
material audio-visual (videos)? 
 
4. ¿Qué influencia has notado en tu comprensión oral del inglés a partir del uso de 
materiales audio-visuales en tu vida diaria? 
 
5. ¿Qué clase de material audio-visual  consideras importante para ser incluido en tus clases 
de inglés?  
¿Por qué consideras que es importante este material? 
6. ¿Qué es lo más difícil para ti a la hora de llevar a cabo actividades que involucran la 
habilidad de escucha? 
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7. ¿Consideras que las imágenes pueden contribuir a una mejor comprensión del material 
auditivo? 
Si______ No____ por qué?______  
 
8. ¿ has aprendido algún tipo de información relevante con la implementación de videos de 
canciones en tu clase 
 
9. ¿Puedes usar la información que aprendiste a través de la implementación de videos de 
canciones en tu clase para tener una interacción real en inglés con una persona o 
considera que necesita desarrollar más lo aprendido? 
 
 
10.  ¿Si las imágenes de los videos de canciones te ayudaron a deducir u obtener nuevo 
vocabulario o formas gramaticales, consideras que necesitas de nuevo el uso de esta 
ayuda visual cuando escuche la misma clase de material en el futuro para comprenderlo? 
 
11.  Con relación a los videos, ¿Para ti que hizo la diferencia en el desarrollo de la habilidad 
de escucha? 
 
Gracias por tomarse su tiempo para responder estas preguntas 
  64
Appendix E 
Universidad Tecnológica de Pereira 
Licenciatura en la Enseñanza de la Lengua Inglesa 
 Research Journal 
Date: February 09th 2009 
Study group: ELI students (Pre-Intermediate level) 
Video: You’re Beautiful by Christina Aguilera  
Task: after watching the video learners will be asked to answer some questions based on it in order for 
the researcher to check learners’ understanding. 
Researcher notes:  
 Learners seem open to participate in this video session. It seems they like and know the 
video very well because of their face reactions once they saw the song title on the board. 
Nonetheless, they are reluctant to participate answering the questions (orally), probably 
because of the camera. 
I noticed that as soon as they saw the camera they got nervous. Those who were talking are 
quiet now. They seem to be uncomfortable because of the camera. 
Some of them seem anxious trying to understand what they are listening. 
 The acoustic of this room is quiet difficult for carrying out a video activity. On the other hand, 
this classroom is not big enough for a group like this one (25- 30 students). 
It is so difficult to organize the class in such way they all can see the screen for them to watch 
the video. 
 Learners from the back of the classroom seem not to be paying attention to the video. They 
seem not to be interested on it, probably because of the way they are located because they 
cannot see the screen very well, they can just listen to the song without watching the video 
content. 
  65
 Learners in front seem to be enjoying the video. It seems they understand the general message 
of the song. 
 I hope to have better results next video session in terms of learners’ participation and I also 
hope they get accustomed to the fact of being recorded. 
Questions asked to learners in relation to the video 
1. What does the author (singer) mean when she says: You’re beautiful? 
2. What do you think is this song about? (The message) 
3. Do you consider the images shown in the video are connected to the song lyrics or not? 
Video session # 2 
Date: February 10th 2009 
Study group: ELI students (Pre-Intermediate level) 
Video: Dreamer by Ozzy Osbourne  
Task: After watching the video Ls will be asked to organize the song stanzas and then rewrite the song 
on the right side of the worksheet given to them. 
Researcher notes:  
 I consider it was a good idea to bring the unknown vocabulary and explain it to the learners 
before starting the video activity because it could help them to understand the general song 
message as it is evident in their faces’ reactions.  
 I still having problems with the classroom layout because this group is quiet big and the 
classroom is very small to organize the learners in such way they all can watch the video. 
 Based on the learners’ facial expressions before watching the video and after watching it, where 
they depicted confusion and anxiety (especially Ali) at the very beginning of the activity and 
seemed to slow these negative aspects down at the end of it, I would say that this video was 
easy for them to understand because this song is a very common one, and also because they 
were introduced to the new vocabulary before playing the song. 
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 Learners from this course do not like to participate answering the questions I elicit from them. 
Nonetheless, they are carrying out the task for today session. Probably they do not want to talk 
due to the fact they are being recorded. 
 I consider this video session would have better results if the acoustic of this room were better. 
No matter what kind of audio devices I use to improve the audio of the video, the sound stills 
being heard distorted in some parts of it. 
 Learners’ performance carrying out the task based on the video activity is quiet good. Most of 
them have good results. 
Video session # 3 
Date: February 24th 2009 
Study group: ELI students (Pre-Intermediate level) 
Video: Peace on Earth by U2 
Task:  After watching the video learners will be asked to organize the song lyrics in a logical way. 
To do this, learners will be given a set of small pieces of paper containing the lyrics cut and mixed up. 
In order to know the learners’ performance during the activity, the researcher will go around checking 
and taking notes. 
Researcher notes:  
 The group is very talkative today. 
There is not enough cooperation to carry out the video activity. 
Learners are very excited because of a quiz they have today. 
 One learner who is part of the study group has not arrived yet. This fact might affect my data 
collection because the task they have to carry out today is quiet complex since they have to 
organize the lyrics which are cut and mixed up. 
 The classroom is not big enough for this group of learners since there are more than 25 learners 
here.   
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it is impossible to have a good and appropriate classroom layout for learners to be able to watch 
the video.  
 After watching the video first time without watching the images, learners argued they did not 
understand the song message. However, what I have seen so far related to the task execution is 
not as bad as they think it is. 
 Learners who argued not to understand the video is probably because they were talking a lot 
while the video was being played. 
 Once they watched the video for second time, some learners seemed to understand some 
aspect about it. Nonetheless, they were reluctant to talk or answer my questions. They seemed 
to be uncomfortable of being recorded. 
 Learners who are taking the questionnaire as group of study seemed to pay attention to the 
video. Though, they did not speak. 
They seemed to be intimidated/ uncomfortable of being recorded. 
 After finishing the video activity most of the learners argued they could not listen to the video 
so well. (Classroom layout? Noise?). 
Learners performance: 
Learner 1:  11 pieces of the song lyrics in the right place out of 16 given to her to organize in a logical 
way. 
Learner 2: 13 pieces of the song lyrics in the right place out of 16 given to him to organize in a logical 
way. 
Learner 3: Did not attend class today. 
Learner 4: 7 pieces of the song lyrics in the right place out of 16 given to her to organize in a logical way. 
Learner 5: 6 pieces of the song lyrics in the right place out of 16 given to her to organize in a logical way. 
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Video session # 4 
Date: March 04 2009 
Study group: ELI students (Pre-Intermediate level) 
Video: Wake me up when September ends by Green Day. 
Task:  After watching the video learners will be asked to complete some blank spaces with some specific 
words given in a box in the worksheet. 
Researcher notes:  
 Learners seem to be paying attention to the video, it seems they like it. 
The study group is taking notes (Vocabulary). They are paying careful attention to the video. 
Most of them are singing the song. 
 It seems most of the learners are understanding the song lyrics. 
 This video session is much better than the previous one. 
 The group is cooperating being in silence. 
 Now that they are watching and listening to the video, they seem to be more likely to 
understand the song. 
 I perceived that learners are more engaged in this activity than in the previous one. It seems 
they are enjoying the video. 
 The answers given in the personal interview show good results in order to solve the research 
questions. 
 
